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ABSTRACT 
 
Dwi Wahyu Utami, 2016. The Effectiveness of Using Word Mapping Strategy in Teaching 
Vocabulary (An Experimental Study at the Seventh Grade of SMP N 1 Plupuh in the Academic 
Year 2015/2016. Thesis. English Education Study Program, Islamic Education and Teacher 
Training Faculty. 
Advisor : Fithriyah Nurul Hidayati M.Pd. 
Key words : Teaching Vocabulary, Word Mapping Strategy. 
 
Vocabulary was one of the most important elements in learning language.Vocabulary 
was important to be learned by the students who want to master a language. This research 
included memorizing vocabularies and how to pronounce words. The objective of the research 
was to identify the effectiveness of using word mapping strategy in teaching vocabulary for 
students. 
Related to the objective of the research, the researcher used experimental method. The 
research was conducted at SMPN 1 Plupuh, Sragen from 25
st
April until 26
th
 August 2016, in the 
academic year 2015/2016. The population of the research was seventh grade students of SMPN 1 
plupuh.The total number of population was 224 students, all of them came from seventh class. 
The sampling of the research was cluster random sampling. From the population, two classes 
were taken randomly as the sample. The samples were class VIII B as the experimental class and 
class VIII C as the control class. Both of them consisted of 32 students. This research uses 
quantitative approach with true experiment design. The technique of collecting data used a test. 
The data was analyzed by using t-test formula and pre- requisite test (normality and homogeneity 
test).  
The data analysis of the research showed that word mapping strategy was effective in 
teaching vocabulary. The result of computation of t-test showed that t > ttable (7.61 > 1.67) for 
level significance 0.05, Ho was rejected and Ha was accepted. It means that word mapping 
strategy was effective in teaching vocabulary at the seventh grade of SMP N 1 Plupuh in the 
academic year 2015/2016. Therefore, it could be concluded that word mapping strategy could be 
applied by the teacher teach vocabulry. 
  
 
 
 
ABSTRAK 
Dwi Wahyu Utami, 2016. Ke efektifan penggunaan strategi word mapping di pembelajaran 
vocabulary penelitian experiment kelas 7 Smp N 1 Plupuh angkatan 2015/2016. Skripsi. Fakultas 
ilmu tarbiyah dan keguruan IAIN Surakarta. 
Penyetuju : Fithriyah Nurul Hidayati M.Pd. 
Kata kunci : Pembelajaran kosakata, strategi word mapping 
 
 Kosa kata merupakan salah satu yang paling penting dalam pembelajaran bahasa. Kosa 
kata sangant di butuhkan oleh siswa yang ingin menguasai sebuah bahasa. Penelitian ini 
mencangkup untuk mempermudah siswa mengingat kosa kata. Objek dari penelitian ini untuk 
mengidentifikasikan keefektifan penggunaan strategi word mapping di pembelajaran kosa kata 
untuk siswa. 
 Berkaitan dengan objek dari penelitian ini, peneliti menggunakan metode experimental. 
Penelitian ini berlangusng di SMP N 1 Plupuh, Sragen mulai tanggal 25 april sampai 26 agustus 
2016 angakata 2015/2016. Jumlah populasi dalam penelitian ini yaitu 224 siswa dari kelas 
7.npenelitian ini menggunakan cluster random sampling. Dipenelitian ini 7 B sebagai kelas 
experiment dan 7 C sebagai kelas control. Jumlah dari masing-masing kelas yaitu 32 siswa. 
Penelitian ini menggunakan quamtitative approach dengan desein experiment. Teknik dalam 
pengumpulan data menggunakan test. Analisis data menggunakan t-test dan pre-request test yang 
mencangkup normality and homogeinity test. 
 Analisa data menunjukkan bahwa strategy word mapping effectif di pembelajaran kosa 
kata. Hasil dari penelitian tersebut yaitu that t > ttable (7.61 > 1.67) untuk level signifikan 0.05, Ha 
diterima. Itu artinya strategy word mapping effektif di pembelajaran kosa kata di kelas 7 SMP 
N1 Plupuh angkatan 2015/2016. Sehingga dapat disimpilkan strategy word mapping cocok 
diaplikasikan oleh guru untuk pembelajaran kosa kata. 
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CHAPTER I 
INTRODUCTION 
 
This Chapter Presents The Background of Study,  Identification of Study, Problems 
of Study, Limitation of Problem, Objective of Study, Benefit of Study, Definition of Key 
Terms, and Previous of Study. 
 
A. Background of Study 
Language is very important for human beings in the world because it is means of 
international communication. People use the language to express their idea, felling, and 
emotion. In this globalization era, English becomesa special language. It is also familiar 
as the main language for communication with other people from different countries and 
cultures. While, the importance of English as an international language, many people try 
to learn and master it. They will not find any difficulties in communication with the 
others especially coming from abroad. It also famous as foreign language in our country 
that has been taught from the kindergarten until the university. English is learned 
seriously by many people to have a good prospect because English becomes international 
language. Many countries use English as the foreign language for communication. 
Besides used in oral communication orally, English is also used in written text. 
Therefore, to understand either oral or written English it needs vocabulary. Without 
 
 
knowing the vocabulary, it is difficult to know the meaning. It is also difficult to 
communicate each other because vocabulary is the basic knowledge to learn English. 
Ur (1996: 60) Vocabulary is one of the linguistic aspects which important in 
teaching a language, besides structure and pronunciation. As stock of words used by a 
person, vocabulary can be defined as the words that we teach in the foreign language.It 
means that vocabulary is essential for building knowledge of a new language. 
Vocabulary is the first step to help someone learn about English.According to 
Harmer (2007 : 35) What a word means is often defined by its relationship to other 
words. It means that everyone needs tolearn what words mean and how they are used. 
Because of that,vocabulary should be mastered and applied in the appropriate context. 
The researcher will integrate vocabulary subjects, Such as a writing subject. There are 
some writing tools, such as grammar, vocabulary, and spelling. Vocabulary as one of the 
writing tools has significant role in writing, because the number of words we use is a 
reasonable measure of our intelligence and our writing quality. According to Baker 
(1971: 21) “the number of words you use is reasonable measure of your intelligence. 
Writing is a productive skill. It is very useful for students because it can convey their 
message through their minds in the written form. From the explanation above, there are 
so many useful of vocabulary in improving the language skill, such as developing writing 
skill.  
Students in junior high school have learned English since they were elementary 
school or in kindergarten. Therefore, they have known many vocabularies to make a 
better communication. When the students are in junior high school, theoretically, the 
 
 
students’ vocabulary mastery are better than before. This research will be conducted in 
seventh grade students of SMP N 1 Plupuh. The researcher chooses SMP N 1Plupuh 
because it has some reason. First, this school is one of many junior high schools in 
Plupuh that has a good reputation in term of achievement, facility, and extracurricular. 
The student of that school had arrogated of many championships and also got many 
appreciations. Second, In syllabus and lesson planning are not explained how to teach 
vocabulary.However, based on the observation in SMP N 1 Plupuh at the seventh grade 
students in the academic year of 2014/2015, they do not know active vocabulary. It can 
be seen from their response when the researcher asked the simple thing as the greeting 
way in the class. The students will silent and did not answer the questions. When the 
researcher asked the meaning of an action verb used always in daily life, the students also 
did not know it.Those problems above arise because of some factors. The first factor is 
from the students themselves. They do not participate in the teaching learning process. 
The teacher always reminds them to pay attention to the lesson, and even the teacher has 
to scold them. The second factor is the strategy that is used by teacher not interested. The 
teacher just gives the meaning of words when the students ask about some difficult ones. 
The last factor is the condition of the class. The communication just occurs when the 
students find difficulties in doing assignment. There is no discussion and teamwork 
among students and teacher. The lesson is just doing the assignment. 
In this school, vocabulary was introduced by giving list of vocabulary. At the first 
time the teacher gave the students text to be learned. Then, the students were asked to 
find difficult words. It is called world wall strategy. A word wall strategy are usually 
located on a bulletin board or wall above or below the alphabet as this location allows the 
 
 
words to be a focal point of the classroom assisting students while reading and writing 
independently. This strategy is usually used by teacher in teaching new vocabularies to 
the students. In this school when applying this strategy, the teacher oversaw the students. 
It made the students felt uncomfortable and the situation became too serious. When they 
are bored and the teacher scolds the students, they will be lazy to give attention and they 
do not have passion to continue the studying. The teacher’s control also makes the 
students cannot explore their activities. 
The researcher gives alternative for the problem in teaching vocabulary by using a 
word mapping strategy. Graves, (2008: 94) gives definition that the word mapping 
strategy is one of the most powerful approaches to teaching vocabulary because it 
engages students in thinking about word relationships. The strategy promotes students’ 
active exploration of word relationships, thereby lead to a deeper understanding of word 
meanings by developing their conceptual knowledge related to words. According to 
Sinatra, Gemake, and Berg (1984: 22-29), used word mapping successfully for 
vocabulary instruction with students in the junior grades.A word mapping is a visual 
organizer that promotes vocabulary development. Using word mapping strategy, students 
can see and understand the relationship among words and students can relate vocabulary 
words to their own background or experience. The students expected to be able to apply 
them in the sentences and even real communication. With word mapping strategy the 
students more easily to study about writing and reading. Besides that, the strategy 
engages the students as active learner. This strategy also assists students in developing 
broader concepts and definitions, or synonyms/antonyms. 
 
 
From the fact above, vocabulary is important in learning English. Vocabulary is 
like the soul of English. Therefore, to teach English effectively, the researcher wants to 
conduct a research entitled “The Effectiveness of Using Word Mapping Strategy in 
Teaching Vocabulary (An Experimental Research for the Seventh Grade Students 
of SMP N 1 Plupuh Academic Year of (2015/ 2016)”. 
 
B. The Identification of Problem 
Based on the explanation above, some problems which are found in the school are: 
1. The students have difficulties when doing the English test. 
2. The students are not interested in the strategy that is used in English subject. 
3. Some students feel so boredand lazy to memorize vocabularies in English learning, 
because they are not interested. 
 
C. Problem Statement 
Based on background of the study, the researcher formulated the problem 
statement of this research: How effectiveness is teaching vocabulary of word mapping 
strategy at seventh grade of SMP N 1 Plupuh in academic year 2015/2016? 
 
D. Limitation of Problem 
 Based on the problem above, it is impossible for the researcher to handle all of the 
problems. In this study, the researcher wants to make the research clear and focus. In 
learning English, there are four subjects that should be taught to the students. They are 
 
 
listening, reading, writing and speaking. The researcher would like to limit the scope of 
the study to the following problems in order to avoid misinterpretation of the problem. In 
this research, the researcher only focus on one skill (writing vocabulary) with using word 
mapping strategy. The word mapping strategy can help students to learn about 
vocabulary easily. In writing, there are many kinds of text that are taught at the seventh 
grade of SMP N 1 Plupuh, such asprocedure text and , descriptive text. The researcher 
limited the material that would be taught that was only descriptive text.  
 
E. Objectives of Study 
Based on the formulation above, the objective of the research that can be specified 
is to know the effectiveness of using word mapping strategy in teaching vocabulary at 
seventh grade of SMP N 1 Plupuh in the academic year of 2015/2016. 
 
F.  Benefits of Study 
The result of this research are expected to give benefits both theoritically and 
practically: 
1. Theoretically benefit 
a. For the teachers 
1) The result of this study give information to the teachers about the importance of 
teaching strategy in teaching vocabulary.  
2) Word mapping strategy can be an alternative in teaching process to improve 
students’ vocabulary. 
b. For the students 
 
 
They will master in memorizing the vocabulary easily by using a word 
mapping strategy. It can serve them more comfortable and supporting situation inside 
the classrooms so that they will be more interested in joining the class. Dealing with 
their english vocabulary, they will be mastered it easily by using word mapping 
strategy. So, they will be able to increase their English achievement. 
 
2. Practical benefit 
a. In practical terms, the researcher expects that the study can contribute knowledge to 
develop English vocabulary by using word mapping strategy. 
b. It can be used as reference for those who want to conduct a research in teaching 
vocabulary. 
 
G. Definition of Key Term 
This is a research entitled “The Effectiveness of Using Word Mapping Strategy in 
Teaching Vocabulary An Experimental Research for The Seventh Grade Students of 
SMP N 1 Plupuh in The academic year of (2014/ 2015)”. The researcher gives the 
definition of key terms to avoid misunderstanding. 
 1. Vocabulary 
“Vocabulary can be defined in terms of their relationship with other 
words”.(Thornbury, 2002: 12) 
2 Teaching Vocabulary 
Harmer (2001: 56), Teaching means to give (someone) knowledge or to instruct or 
train (someone). Then, according to  Ur  (1996: 60) states vocabulary as the word that 
 
 
are taught in foreign language. So, teaching vocabulary can be defined as a process of 
giving intruction of word that are taught in foreign language. 
4. Experimental Research 
Experimental study is a kind of research that is used to establish a cause and effect 
relationship between two variables. The researcher aims to establish that one variable, 
independent variable cause changes in another variable, the dependent variable. 
(Suharsimi, 1998: 272) 
5. The Word Mapping Strategy 
The word mapping strategy, or semantic mapping, is one of the most powerful 
approaches to teaching vocabulary because it engages students in thinking about word 
relationships. (Graves, 2008: 94) 
 
H. Previous Related Study 
The previous study that is on the line with this research is entitled “The 
Effectiveness of Teaching Vocabulary through Total Physical Response Method (An 
Experimental study at the seventh grade students of mts khazanah kebajikan pondok cabe 
ilir). It is written by MirshaFadilah, a Student of English Education Faculty of Tarbiyah 
and Teacher Training of Syarif Hidayatullah State Islamic University Jakarta (2014). This 
research was using an experimental method in the quantitative form by collecting data 
from documentation, and test. Based on the finding of this study it can be concluded that 
using total physical response in teaching vocabulary is quite success by using tpr method. 
It is not only effective to lead students feel more interesting and enjoy doing activity in 
the class, but also it can give the students the opportunities to be active in learning 
 
 
Englishvocabulary.In the pre-test the mean of students’ scored is 52.41. It increased to 
83.90 in post test. Based on her research, it showed that strategy could not only help the 
students to get motivation in vocabulary, but it can also help the students to be able to 
understand the passage in mastering English well.  
The second previous study is from Mustafiah Nur Pratiwi, a student of English 
Education study department Islamic Education and Teacher Training Faculty of the State 
Islamic Institute of Surakarta (2013).“ The Effectiveness of using list group label in 
teaching vocabulary viewed from students creativity “(An experimental study at the 
seventh grade of SMP N 2 Wonogiri in the academic Year of 2012/ 2013). She stated that 
the use  List Group label strategy can be effectively used to improve their vocabulary 
mastery. The students’ means score in pre-test was 39.27. It increased to 76.27 in the post 
test.  
The third is International Interdisciplinary Journal of Education, on July 2013, 
Volume 2, Issue 7, entitled “The Effect of Teaching Vocabulary through Semantic 
Mapping on EFL Learners” written by Omar Na'eem Mohammed BaniAbdelrahman, a 
students from Al Imam Mohammed Ibin Saud Islamic University. The purpose of this 
study was to investigate the effect of semantic mapping as an instructional strategy for 
teaching vocabulary items to EFL learners at Al Imam Mohammed Ibin Saud Islamic 
University. The sample of the study consisted of 50 male students enrolled in two 
sections, which were randomly selected from four sections and were randomly assigned 
to both experimental and control class. The experimental class studied by the lexical 
items via semantic mapping strategy, and the control class studied by them in the 
traditional method. The results of the pretest concerning the mean scores of the two 
 
 
groups are shows that the mean score of the experimental class was 6.08 with a standard 
deviation of 1.63, and the mean score of the control class was 5.98 with a standard 
deviation of 1.69. It also shows that the difference in the mean scores between the 
experimental class and the control class not statistically significant (t = 0.64, p = 0.53). 
The results of the analysis of the posttest scores are shows that the mean score of the 
experimental class was 8.64 with a standard deviation of 1.16, while the control class's 
mean score was 6.96 with a standard deviation of 1.54. It also shows that the difference 
in the mean scores between the experimental class and the control class statistically 
significant (t= 4.36, p= 0.00). Therefore, the hypothesis of the study was accepted. 
Basically, this study is almost the same to teach vocabulary. However, it has 
different media and focus. The researcher will try to do another research related to them. 
The researcher will do an Experimental research to teach  vocabulary.  Dealing of the 
theories above the researcher concludes that the word mapping is a strategy that can help 
the students to identify the word and can be help the students to find the meaning of the 
text. The word mapping strategy is one of the most powerful approaches to teaching 
vocabulary because it engages students in thinking about word relationships that is also 
helps the students to systematically improve their vocabulary and categorizesies skills 
when dealing with the particular content area. 
 
 
 
 
 
 
 
CHAPTER II 
THEORITICAL REVIEW 
 
This chapter discusses many theories related to the variable of this research. The first is 
about the vocabulary mastery which consists of definition of vocabulary, teaching vocabulary, 
the strategy of teaching vocabulary, assessing vocabulary, and aspect of testing vocabulary. The 
second is about the word mapping strategy and word wall strategy. The last is about rational and 
hypothesis. 
 
A. Review on Vocabulary 
1. Definition of Vocabulary 
In the learning English, the most important thing that should be learned is 
vocabulary because without vocabulary we cannot write, read, listen, and speak. Besides 
that, we cannot understand about the meaning of words.Thechoice in vocabulary 
selection and methods used in teaching vocabulary are important factors. According 
Thornbury (2002:13) summed up that without vocabulary nothing can be conveyed. 
Vocabulary refers to all words in the whole language used in a particular variety.Hatch 
and Brown (1995:1) said that vocabulary refers to a list or a set of words that individual 
speakers of language might use.Since vocabulary is a list, the only system involved is that 
 
 
alphabetical order. The choice in vocabulary selection and methods used in teaching 
vocabulary are important factors. 
Vocabulary has an important role in language learning process. It will be helpful 
for students to mastery language skills and the can express idea. According to Thornbury 
(2005: 16), “words are the basic unit of language to support it”. Without vocabulary the 
person cannot communicate effectively and express idea. It will be better if the students 
know the meaning of vocabulary. Ur (1996: 60) states vocabulary also can be defined, 
roughly, as the words we teach in the foreign language. The words also can be made up 
of two or three words or more but express a single idea. 
Based on the explanation above, it can be concluded by the researcher  that 
vocabulary is the total number or list of words and known by everyone to make a 
language. It must be mastered by the students as a core component of language 
proficiency in their learning process. 
 
2. Teaching Vocabulary 
According to Nation (2008: 5) teaching vocabulary is among the least important 
of a teacher’s job. In this case teachers teach the students to know the meaning of the 
words based on the context. There are several reasons of this. First, there are many words 
that a learner needs to know. Second, learning word is a cumulative process that requires 
meeting words. Third, teaching words need to be limited in scope. Finally knowing words 
well involves knowing a range of aspect of word, including the meaning, form and use.  
 
 
According to Thornbury (2002: 15) in teaching vocabulary, there are many ways 
which can be used by the teacher in presenting the material. They are: 
a. Translation  
The easiest to where improve the meaning of difficult words. 
b. Explanation 
The ways where the teacher has revealed the words to the students and explain them. 
c. Synonym 
The teacher gives words which have same type and the same general meaning. 
d. Antonym 
The teacher gives words which have different meaning. 
e. Showing the real object 
The teacher shows picture and explains them about what happen in the pictures or 
things that are in the pictures. 
From the explanation above the researcher tries to apply the method that can be 
used in teach vocabulary in easy way. Teaching English vocabulary using word mapping 
strategy is easy way and enjoyable to increase their vocabulary, because the students can 
learn more active learners. 
3. The Strategy of Teaching Vocabulary 
Vocabulary is the important aspect in teaching English, it is important that those 
working with young readers help foster their development of a large “word bank” and 
effective vocabulary learning strategies. Researchers have identified strategies that can be 
 
 
taught by teachers and used by students to significantly improve the quality of student 
learning. Experts in the field believe that vocabulary learning should not be left to 
chance. Vocabulary building techniques benefit all learners, but have been shown to be 
critical for learners with limited personal experience.  
According to Blachowicz and Fisher (2004: 66-69) one way to help the students 
own the words as follows: 
1. Develop word awareness and love of words through word play. 
Several of the strategies and activities in this booklet focus on this aspect of 
vocabulary development. Too often, in an attempt to cover as much content as 
possible, we forget to give our students the opportunity to play with words. We forget 
that while they play with words, students create meaning. 
2. Develop explicit, rich instruction to build vocabulary. 
Blachowicz and Fisher (2004: 66-69) suggest the STAR model because it provides 
explicit vocabulary instruction. This model is featured on page 5 of this booklet. 
 
3. Build strategies for independence. 
Helping students learn to understand vocabulary by using context clues, word parts, 
and, yes, even dictionaries can lead to word ownership. However, teachers need to 
explicitly teach students how to use these tools to develop the skills needed to make 
use of context clues, word parts, and dictionaries. 
4. Engage students actively with a wide range of books. 
 
 
Exposing students too many forms of literature in a variety of ways including reading 
aloud to and with themhelps students develop broad vocabularies. 
Based on the on target strategy booklets are created by ESA 6 & 7 (2006: 6-
30) there are many strategies to build student vocabulary. 
1. STAR 
Providing explicit and direct instruction is one sure way to help students increase 
their vocabularies. The STAR model of select, teach, activate, and revisit provide 
a framework for teachers as they plan vocabulary instruction. 
2. Discussion Starter stimulates class discussions  
Discussion Starter stimulates class discussions about vocabulary that relate to a 
unit, topic, or theme. The discussion web also gives students the opportunity to 
consider their prior knowledge of the vocabulary terms and concepts. 
 
3. Frontloading  
Frontloading provides rich dialogue and experiences that allow students to 
develop vocabulary by accessing their prior knowledge before reading content. 
When students have the opportunity to use their prior knowledge, they exhibit an 
increase in vocabulary and content knowledge. In addition, students show their 
understanding as they interact with difficult content material. Frontloading have 
different name that is list and word wall strategy.  
4. Word mapping 
 
 
Word mapping strategy is a strategy to help students understand the meaning of 
words. Word mapping strategy is referred to by different names, such as semantic 
mapping, concept mapping, and word clusters, and semantic feature analysis. The 
strategy may be adapted to the nature of vocabulary instruction, the learning 
outcomes, and students’ grade levels. 
5. Talk fast – talk a mile a minute 
Effective vocabulary instruction includes exposing students to words multiple 
times using various methods. Talk Fast is a game that increases vocabulary 
knowledge through word play. 
6. Synectic Comparisons  
Synectic comparisons is a strategy for comparing content to an unrelated object. It 
causes students to think about vocabulary words in creative ways. In a synectic 
comparison, the brain has to compare two things that aren’t usually compared. In 
addition, the strategy requires the brain to create pictures as it searches for 
comparisons. As a result, students are more likely to retain the information. 
7. Word sorts 
Word sorts help students analyze words by looking for patterns. Grouping words 
according to similar attributes is an effective before reading strategy that activates 
prior knowledge of vocabulary words or phrases. It is especially useful for 
nonfiction material. 
8. Vocabulary Notebooks/Journals 
 
 
Individual vocabulary notebooks invite students to strengthen theirword and 
internalize meaning for use throughout their lives. 
9. Magic Squares 
Vocabulary comes alive when using magic squares. The magic squares strategy 
can be applied at every grade level. The strategy makes matching more interesting 
and interactive for students. Magic squares began in China several thousands of 
years ago. Squares are assigned numbers which, when added across, down, or 
diagonally always equal the same sum. 
From the explaination above, it can be concluded by the researcher that the 
teacher have to know about the students’ characteristic before teaching and learning 
process has been done. Itcan help the teacher to choose strategy that make the 
students enjoy and active in learning of new words. 
 
4. Assessing Vocabulary 
 A good knowledge of English vocabulary is important for anyone who wants to 
use the laguage, therefore knowledge of vocabulary is often tested. It is important that the 
test maker be aware of what he/she is doing when testing vocabulary. According to Pavlu 
(2009:30-37), in her journal there are many techniques to testing vocabulary. 
1. Multiple choice 
This technique is easy to mark but quite difficult to design. We can use it either for 
testing single words, words in sentences or in texts. 
2. Cloze test  
 
 
Another way how vocabulary can be tested is cloze test. This type examines active 
vocabulary because students are not given any options; they just have a text with 
gaps. 
3. Word formation 
Students have to change the form of word so that it fits to a particular sentence. They 
have to show that they understand the context and that they know various forms of a 
word. 
4. Matching 
This can be prevented by giving more options in one column than in the other one. 
There are also other possibilities than just matching words of opposite meaning. We 
can design a test where words and pictures are being matched, 
5. Odd one out 
This kind of exercise is easy to prepare, however, the teacher must know which words 
her students know so that they could find the odd one. It also test only the meaning of 
words, but it can be both useful and interesting for the students. 
6. Writing sentences 
This is a very interesting exercise which is worth trying but teachers must bear in 
mind that it will not be easy to mark such exercise easily. 
7. Dictation 
Here the teacher dictates words or sentences to students. 
8. Sentence completion 
Students are given incomplete sentences containing words that we need to test. 
9. Definitions 
 
 
The teacher gives her students a list of definitions of words she needs to test. 
However, not every word can be easily defined and sometimes there can be more 
than one possible answer. Moreover, the definitions should be clear so that students 
understand the definition and can come to the right answer. 
 
 
10. Reading 
Through reading we can test passive vocabulary mostly which is also useful for 
students as they learn to guess meaning of words from context, they will need this 
ability a lot in their future studies of English. 
11. Writing 
This type of testing is productive, students have to show their word knowledge, so the 
test is valid but two teachers would not probably come to exactly the same result in 
scoring which means that such testing is not very reliable. 
12. Placing 
Students underline those words which relate to e.g. movement: “think, run, keep, 
walk, jump, and answer”. 
13. Synonyms and antonyms 
Students have to write down words of the same meaning: 
“Clever _______ (bright) 
 
 
Important _______ (significant)” 
Students have to write down words of the opposite meaning: 
“Beautiful _______ (ugly) 
Happy _______ (sad)” 
 
 
 
5. Aspect of Testing Vocabulary 
 The concept of word can be defined in various ways, but there significant aspects 
teachers need to be aware and focus on are form, meaning, and use. According to Nation 
(2002: 70) stated that meaning included the way that form and meaning work together, in 
other words, the concept what items it refers to, and the associations that come to mind 
when the people think about a specific word or expression. Nation declared there is both 
a receptive and productive dimension, so knowing these three aspects for each word or 
phrase. 
 When the teachers teach vocabulary to build students’ knowledge of word and 
phrase, helping them learn any and all of these different components assists them in 
improving their English vocabulary knowledge and use. In this research, the researcher 
discussed about noun, adjective, synonym, antonym because the students usually still 
confused to differentiate between adjective and noun. It is also about synonym and 
antonym. They are difficult to mention the things around us. As a reference of 
 
 
instruments, the researcher will explain the indicator mastery that applied in descriptive 
text. 
Table 2.1 indicator Mastery of Vocabulary 
Operational Definition 
Indicator 
Vocabulary mastery is students’ complete knowledge 
about the total number of particular language 
concerning with words and also the meaning of the 
words. It deals with students’ understanding about 
adjective, noun, synonym, and antonym. 
1. Adjective  
2. Noun 
3. Synonym 
4. Antonym 
 
B. Word Mapping  
1. Definition of Word Mapping Strategy 
The word mapping strategy is one of the most powerful approaches to teaching 
vocabulary because it engages students in thinking about word relationships (Graves, 
2008:56-57). The strategy promotes students’ active exploration of word relationships, 
thereby leading too deeper understanding of word meanings by developing their 
conceptual knowledge related to words. Word mapping strategy is referred to by different 
names, such as semantic mapping, concept mapping, and word clusters. The strategy may 
be adapted to the nature of vocabulary instruction, the learning outcomes, and students’ 
grade levels. For example, for learning some words, it may be more appropriate to have 
students explore the synonyms, antonyms, and origin of the words, whereas for other 
words it may be more helpful to find examples and non examples of the words.  
 
 
According to Sinatra, Gemake, and Berg (1984: 22-29), used word mapping 
successfully for vocabulary instruction with students in thejunior grades who were 
disabled readers. Word mapping is a visual organizer that promotes vocabulary 
development. At the top or center of the organizer is the vocabulary word. Branching off 
from the word is additional information related to the word. This strategy also assists 
students in developing broader concepts and definitions, or synonyms/antonyms. 
From the explanation above, it can be concluded by the researcher that word 
mapping strategy is a fantastic strategy of word. It is simple and helps the student to 
improve their vocabulary in English learning. This strategy starts from teacher by writing 
keywords and then the students must mention from that. 
 
2. Procedure of Using Word Mapping Strategy in Teaching Vocabulary 
The  framework  of  word  mapping  includes:  the concept  of  word,  two 
category  examples,  and  other  examples. This is a very interactive process and should 
be modeled by the teacher first. The steps involved in word mapping are: write the 
concept word on the  board,  explain  the  steps  involved  and  have students think of as 
many words as they can for the concept word, write the list on the  board  or overhead 
and have students copy  it,  and  finally  in  groups  have students put the words into 
categories. 
According to Nation (2008:95), below are the steps to use word mapping in 
teaching vocabulary: 
 
 
1. The teacher writes the topic of piece of writing in a short form in the middle of the 
board, for example Energy. 
2. The learners then suggest ideas that they have about energy and the teachers notes the 
most important words and phrases from these ideas on board radiating out from the 
topic. If ideas are slow in coming the teacher can give some guiding questions, such 
as what are the different kinds of energy? What energy sources do we use when we 
drive a car?  
3. After a reasonable number of words and phrases are on the board and these  covers 
the main ideas,  the teacher and learners then suggest how these ideas could be 
sequence in a piece of writing.  
4. If the teacher wants to make sure that the words or phrases are actually remembered, 
the teacher tells the learners to look at the board for a minute and then cleans the 
boad.  The learners  then  come  up  one  by  one  to reconstruct  what  was  on  the  
board, or tell the teacher what to write and where.  
For attention, in the beginning the teacher may choose to write down not only thekey 
word to be considered but also some categories. As the students become more adept at 
using this strategy, the class will determine the categories. 
3. The Advantages and Disadvantagesof Using Word Mapping Strategy in Teaching 
Vocabulary 
According to Graves (2006: 96) there are the advantages and disadvantages of 
using word mapping strategy: 
a. The advantages   
1. Readily adaptable strategy for all levelof student and all content areas. 
 
 
2. May be used for individuals, small groups or the whole class. 
3. Can be created easily and spontaneously on paper, white/black board or on 
overhead projector. 
4. Students can relate vocabulary words totheir own background or experience. 
5. Involves students in thinking, reading andwriting. 
6. Engages the students as active learner. 
b. The disadvantages 
This strategy may not be appropriate for students with: 
1. Low incidence disabilities (such as visual impairments) Students for whom the 
impact of their disability renders this strategy. 
2. Inefficient (such as intellectual disability). 
 
C. Word Wall Strategy 
1. The Definition of Word Wall Strategy 
The word wall strategy is a systematically organized collection of words displayed in 
large letters on a wall or other large display place in the classroom. It is a tool designed to 
promote group learning. Word wall strategy consists of words that young children 
frequently see when reading and use when writing. Wagstaff (1999: 122) said that “The 
word wall strategy promotes a vocabulary-rich classroom environment where walls are 
alive with words”. Word walls have been used by teachers for different types of word-
study activities. Many teachers use the word wall during reading time to help students 
expand their vocabulary. High-frequency word walls are usually located on a bulletin 
board or wall above or below the as this location allows the words to be a focal point of 
 
 
the classroom assisting students while reading and writing independently. Word wall 
strategy also serves to teach word analysis and to build vocabulary from units of study. 
Teachers may also use these words to focus on spelling rules.  
2. Procedure of Using Word Wall Strategy in Teaching Vocabulary 
Teaching vocabulary is easier and interesting if the teacher uses media that are 
suitable. One of media that can help the teacher is word wall. Word wall is one of visual 
media that are easy and interesting. For the teacher with limited facilities, costs, and 
times to make media, it is very suitable and benefits to help him/her.The word wall may 
also be used outside reading as a review or practice, such as when the teacher asks the 
students to “read the wall.” Word walls are resources for students and should be used 
when they are looking for new and interesting words to use in their writing. 
According to Wagstaff (1999: 106), below are the steps to use word wall strategy 
in teaching vocabulary: 
1. Make words very accessible by putting them where every student can see them, 
writing them in big, black letters, and using a variety of background colors so that the 
most often-confused words (there, their; what, when) are different colors. 
2. Choose only the words that really want the students to learn. 
3. Use the word wall daily to practice words incorporating a variety of activities such as: 
chunking, spelling, word recognition, displaying categories, alphabetical order, or 
word guessing games. 
4. Provide enough practice so that words are read and spelled automatically and make 
sure that word walls are always spelled correctly. 
 
 
From those models of teaching vocabulary using word mapping strategy and 
teaching vocabulary using world wall strategy which has been describe above, it is  
considered that one of those two teaching strategy is better than another. Therefore, the 
researcher is interested in holding an experiment using two teaching strategy to find the 
differences. 
 
3. The Advantages and Disadvantages of Using Word Wall Strategy in Teaching 
Vocabulary 
According to Wagaman (2009: 12) there are the advantages and disadvantages of 
using word wall strategy, such as: 
A.  Advantages  
1. Learners consulted the word wall as a thesaurus and spell-check during writing 
assignments. 
2. They build learners’ word power through explicit instruction, implicit learning, 
multiple exposures, and opportunities for making meaningful connections among word. 
B. Disadvantages  
1. Some students may lose interest. 
2. Teachers could become bored with one theme. 
D. Rationale 
 
 
Vocabulary is a component of language that maintains all of information about 
meaning and using word in language that is needed to be learned. The students need 
vocabulary for understanding listening, speaking, reading, and writing. In teaching learning 
process while the teacher only explains the lesson directly without strategy or attractive 
media the students are passive in the classroom, the students paid little attention and they 
have difficulties in remembering new words. Therefore, they cannot answer the questions in 
the task or examination. Those are because the student’s achievements are low. 
In addition, teaching learning process especially in teaching vocabulary, the teacher 
needs attractive strategy and media. In this research, the researcher thought that word 
mapping strategy is an attractive strategy for teaching vocabulary that is appropriate for 
seventh grade students of Junior High School and effective to develop student’s vocabulary. 
Word mapping strategy is a visual organizer that promotes vocabulary development. At the 
top or center of the organizer is the vocabulary word. Branching off from the word is 
additional information related to the word. In this research, word mapping strategy will make 
the students are interested with the material taught. 
Teaching learning vocabulary through word mapping strategy will make students 
more active in the classroom, train to socialize with each other and the result of the learning 
is better. In teaching learning process the students who can solve the word mapping faster, 
arrange and memorize the word correctly will be given the reward. So this media will make 
the students’ spirit to complete in getting reward and also cooperative with others. 
E. Hypothesis  
 
 
Kinds of hypothesis which are used here are: Zero hypothesis (Ho), is the hypothesis, 
which state that there is not any significant effect of the object of the research. It is also 
called with negative hypothesis and alternative hypothesis (Ha), is the hypothesis which state 
that there is any significant effect of the object of the research. It is also called with positive 
hypothesis. (Sugiyono, 2003:65-66) 
The criteria of the test of hypothesis as follow: 
Ha:  Word mapping strategy is effective in teaching vocabulary at the seventh grade of 
SMP N 1 Plupuh in the academic year of 2015/2016. 
Ho:  Word mapping strategy is not effective in teaching vocabulary at the seventh 
grade of SMP N 1 Plupuh in the academic year of 2015/2016. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
CHAPTER III 
RESEARCH METHODOLOGY 
   
   In this chapter, the researcher discuss about (1) Research Design, (2) The Purpose 
of Study, (3) Setting of the Research, (4) Subject of the Research, (5) Technique of 
Collecting Data, (6) Techniques of Analysis Data. 
 
A. Research Design 
There are many kinds of research design in conducting a research.This research 
conducted in an experimental research by using quantitative approach. Quantitative 
approach is every kinds of number not data or the research based on the test.According to 
Suwartono (2014: 159) states that experimental research begin with make hypothesis 
causal consists of independent variables and dependent variable, next step is doing pre-
test, followed by give treatment (stimulus) into experiment group, and the last measure 
dependent variable after given post-test (stimulus). The purpose of experimental study is 
to determine cause and effect relationship. 
The purpose of experimental study is to determine cause and effect relationship. 
Arikunto (2006: 310) states that experimental research has a purpose to investigate 
whether there is an effect on something that is treated as subject of the research. In the 
other words, an experimental research try to observe the cause and effect relations. In the 
 
 
other words, an experimental research try to observe the cause and effect relations. The 
design of this research is true experiment design by using of pre- test and post- test.  
The design of this research as follows: 
 
 
Where: 
O1,  O3 :  Pre- test X : Treatment K: Control 
O2,  O4 : Post- test E    : Experimental   
      (Sugiyono, 2007: 85) 
In this design, there are two groups. The first group is the experimental class 
which given word mapping strategy and tested. In the other hand, control class is given a 
word wall strategy and they were also tested of the end of study. 
B. Research Setting  
1. Place of the Research 
This research was carried out at SMP N 1 Plupuh at 7
th grade student’s academic 
year 2015/2016 in the second semester which located at Sambirejo Street, Plupuh, 
Sragen, Central Java. In Plupuh sub district, there are five schools of junior high 
school. From the observation, SMP N 1 Plupuh is the favorite school for students who 
graduated from elementary school. This school has 7 classes of the seventh grade. 
SMP N 1Plupuh supports facilities of teaching learning process include a computer 
E O1   X O2 
K O3 X O4 
 
 
laboratory, a language laboratory, an LCD in every class, and hotspot area for internet 
access. This junior high school used KTSP only in seventh grade students. 
2. Time of the research 
The research was conducted at seventh grade class of SMP N 1 Plupuh in the 
academic year of 2014/2015. The research was conducted the research on 25
st
April 
until 26
th
 August 2016. 
In collecting the data, the researcher made schedule as follows: 
Table 3.1 Schedule of the research. 
 
No Meeting Explanation  
1. 
First meeting, Thursday 28 April 2016 Doing Try-out test 
vocabulary to try out class 
(V11 F) 
2. 
Second meeting, 2 & 6May 2016 Pre-test for experimental 
group (VII B) and control 
group (VII C) 
3. 
Third meeting, Monday 16 May 2016 First treatment using word 
mapping strategy to 
experimental group (VII B) 
with theme “descriptive text” 
4. 
Fourth meeting, Wednesday 18 May 
2016 
Second treatment using word 
mapping strategy to 
experimental group (VII B) 
with theme “descriptive text” 
5. 
Fifth meeting, Friday 20 May 2016 Teaching in control group 
(VII C) using word wall 
strategy with theme 
“descriptive text” 
 
 
4. 
Six meeting, Saturday 21 May 2016 Teaching in control group 
(VII C) using word wall 
strategy with theme 
“descriptive text” 
5. 
Seventh meeting, Monday 23 May 
2016 
Post test in experimental 
Group (VII B) to know the 
effectiveness of using word 
mapping strategy. 
7.  
Seventh meeting, Friday 27 May 2016 Post test in Control Group 
(VII B) 
8.  
Reviewing Literatures,Friday 3 June 
2016 
Collecting all theoritical 
review 
9.  
Collecting and  analyzing data, 
Wednesday 11 June 2016 
Process of collecting the data 
10.  
Writing the report, Friday 19 June’15 – 
30  July 2016  
Process of writing the data 
11.  
Submitting the document, Monday 8 
August 2016 
Consultation and  revision 
 
 
 
 
C. Subject of the Research 
The subchapter explains the population, sample, and sampling technique that used 
to conduct the research. 
1. Population  
According to Sugiyono (2013:250) population is the generalization that 
consists of an object of a subject that has the quality and the particular characteristic 
 
 
determined by researchers to be studied and drawn the conclusion. Arifin (2012: 215) 
states that population is all subject of a research,they are people, objects, events or 
places. In another word it can be said that population is all students are in a school, 
but the sample is class or classes that the researcher uses to get the data.  
The population of the research is the seventh grade class of SMP N 1 Plupuh. 
It consists of seven classes where each class consists of 32 students. The total number 
of population 224 students. 
2. Sample 
According to Sekaran (2000: 267), Sample is subject of the population. It 
comprises some members selected from the population. In other words, some but not 
all, elements of the population would from the sample. Sugiyono (1982: 253) give 
suggestion about sample the research. He said that for experiment research that use 
experiment group and control group, the total number of sample 10 until 20 for each 
group. 
Based the explanation above and the population in SMP N 1 Plupuh has 224 
students for seventh grade, sample is taken from total population using certain rule. In 
this research, the seventh grade students in 7B as experimental group and 7C as 
control group. Students from 7B are 32 students and students from 7C are 32 students 
used as the sample. For the try-out of the research the researcher took 32 students 
from 7F. Total of the students of the sample are 96. List name of sample of the 
research can be seen at appendix 1. 
3. Sampling technique 
 
 
There are some techniques to decide the sample they are random sampling, 
cluster sampling, stratified sampling, puposive sampling, area sampling, double 
sampling and proportional sampling. 
The researcher used a cluster random sampling to get the data. Cluster random 
sampling is a sampling technique that is used to determine the area of the sample 
when the object to be examined or the source of the data is very wide (Sugiyono, 
2012: 94). This is the method that gives every member of the population equal chance 
of being selected in this research. 
In this research, the researcher uses cluster random sampling to the total 
population. It is used because the subjects of the research are homogeneous. The 
researcher took two classes randomly, considering that there was an equal capability of 
the students of each class. The steps of selecting the class are as follows: 
a. Listing the codes of all classes (7A until 7G class), 
b. Writing down the code of each class on a small paper and rolling the papers, 
c. Putting all rolled papers into a box, 
d. Shaking the box, 
e. Taking one of the rolled papers then take it and once more time to take one rolled 
papers again from the box randomly. Then the result would be the sample of the 
research.  
After those steps are done, then the researcher chooses 7B as the experimental 
group taught by using word mapping strategy and the 7C as the control group taught 
by word wall strategy. 
 
 
 
D. Technique of Collecting the Data 
Technique of collecting data is the way that can be used by the researcher to 
collect the data (Arikunto (2010: 192). In collecting the data, the researcher used test. 
Test is used to collect data of students’ vocabulary mastery. In this research, the 
researcher use instrument that is: 
1. Test  
Arikunto (2006: 150) defines a test is a series of question which is used to 
measure skill, knowledge, or ability that is possessed by individual or group. The 
reseacherexplained a lot of types of techniques when testing vocabulary in the chapter 
II. Frost, Test Question Types (2008: 35) Distinguishes between types of tests and 
types of tasks. He presents four types of tests which are a proficiency test, an 
achievement test, a diagnostic test and prognostic test. Prognostic tests discover how 
a learner will be successful in a course or if he or she is able to attend such a course. 
One of the prognostic tests is multiple choice, this is a question which consists of a so 
called stem and four options from which only one is correct. The examinee has to 
choose the right answer. 
In this research, the researcher uses multiple choice tests. Multiple choice tests 
are popular way of testing. They are easy to score (a computer can do it) and they are 
easy to design (or seen to be). Moreover, the multiple choice format can be used with 
isolated words, words in a sentence context, or words in whole texts.In addition this 
objective test to know the students’ vocabulary mastery. The test use four alternatives 
 
 
(A, B, C, D) in each item, and the students are required to choose the correct answer 
by crossing one of four options provided in the test sheet. The indicators appropriate 
for seventh grade students of junior high school. The indicators are verb, noun, 
adjective word meaning that consists of synonymy, and antonym. In determining the 
students’ score, the researcher will mark 1 for each item which is answered correctly 
and will mark 0 for the wrong answer. The test is used to know the students’ 
vocabulary mastery after being given treatment. Test in this research consist of pre-
test and post-test. Before giving pre-test and post-test, the researcher conducted try 
out of test items first to get the validity and reliability of the test. Try out test give to 
another class that control and experimental group not involved that is F class. The 
total of the questions are 25 items. The blueprints of vocabulary mastery try out test 
and the vocabulary mastery try out test is presented in appendix 5 and appendix 6. 
Table 3.2 Formula to Score Students’ Vocabulary Mastery 
 
2. Try-out 
a. Validity of Test 
Validity test is when the test can measure what is purpose to measure (Arikunto, 
1998:223). After holding a try-out test, the result computed to find out the validity. 
The researcher used discrete score to analyze the result of try-out. The correct item 
give 1 (one) score and the wrong item give 0 (zero), so the items must be analyzed 
one by one. The formula is follows: 
𝑆𝑡𝑢𝑑𝑒𝑛𝑡𝑠′𝑠𝑐𝑜𝑟𝑒 = 𝑠𝑡𝑢𝑑𝑒𝑛𝑡𝑠′𝑐𝑜𝑟𝑟𝑒𝑐𝑡 𝑎𝑛𝑠𝑤𝑒𝑟 𝑥 5 
 
 
rxy=
     (  )(  )
√{     ( x)2}{     ( y)2}
 
Where: 
rxy : the coefficients of correlation between X and Y 
N  : the total of subject of experiment 
ΣX  : the sum of score of X item 
ΣY  : the sum of score of Y item.  
XY : outcome product score X and score Y for every respondent 
(Arikunto, 2013: 327) 
1) The calculation of validity try-out test students’ vocabulary mastery (Y) as follows: 
rxy=
     (  )(  )
√{     ( x)2}{     ( y)2}
 
 For instance item number 1 calculated: 
rxy=
(  )(   ) (  )(   )
√{  (  ) (  )2}{  (     ) (   )2}
 
rxy=
    
√           
 
rxy=
    
√       
 
rxy=
    
        
=       
 
 
From the computation above, the result of computing validity of the item 
number 1 is 0.696. After that, the researcher consulted the result to the table of r 
Product Moment with the number of subject (N) = 32 and significance level 5% it is 
0.349. The result of the computation is higher than r in table, the index of validity of 
the item number 1 is considered to be valid. The list of the validity of each item can 
be seen in appendix 14. 
b. Reliability of Test 
Sugiyono (2010: 173) states that reliability is an instrument when used several 
time to measure the same object, the result of data will consistency or stability. The 
researcher determining the reliability of vocabulary mastery test use: 
r11= (
 
   
) (  
    
   
) 
Where: 
r11 : The reliability coefficient of  
k : The total number of item  
       : The proportion of students who give the right answer 
     : The proportion of students who give the wrong answer 
To know the whether the instrument is reliable or not ro is compared with rt. The 
reliability try-out test of students’ vocabulary mastery (Y) as follows: 
1. r11 = (
 
   
) (  
    
   
) 
= ⌈
  
    
⌉   *
      
      
+ 
 
 
= 1.0322 (1- 0.1863) 
= 0.842 
Based on the reliability try-out test of students’ vocabulary mastery above is 
acquired the r11 (0.842) is higher than r table N for = 32 at the level significance (ɑ) 5 % 
= 0.349. So r >rt (0.842 > 0.349) and it is concluded reliable. The reliability try-out test of 
students’ vocabulary mastery can be seen at appendix 15 
E. Technique of Analyzing Data 
In analyzing the data, the researcher makes the description of the data firstly. It 
includes the mean, median, mode and standard deviation of the score of vocabulary test. 
Furthermore, pre-requisite is used before testing the hypothesis test that involves 
normality and homogeneity test. The last is hypothesis test; it is conducted in order to 
manage the research data which are in the form of number, so that they can produce a real 
conclusion. It is also used to test whether the hypothesis of the research is accepted or 
rejected. 
1. Unit analyzing 
a. Mean  
Sugiyono (2005: 44), mean is average that obtained from the sum of all scores and 
divided with the total of the individual. The formula to obtain the mean in this 
research is as follows: 
  =
  
 
 
Where:  
Me : Mean 
 
 
   : The sum of all the score 
  : The total of individual 
       (Sugiyono, 2005: 44) 
b. Modus 
Modus is a score of group which has a biggest frequency. To calculate modus, the 
formula used is: 
  =     (
  
     
) 
Where:  
   : Modus 
  : The interval class limit with the biggest frequency 
  : The interval 
   : Frequency in the modus class reduced the frequency of the closest of 
interval class before. 
   : Frequency in the modus class reduced the frequency of the next of 
interval class   
    (Sugiyono, 2005: 45) 
c. Median 
Median is a score which limits a half of frequency in under distribution from the 
upper distribution. The formula used is: 
  =    (
 
 
   
 
) 
Where: 
   : Median 
 
 
   : Under limit 
   : The interval 
   :  Total of the Data 
   : The Sum of all frequency before median class 
𝑓  : The frequency of median class  
       (Sugiyono, 2005: 46) 
d. Standard deviation 
  =
 (   ̃)
   
 
Where: 
   : The symbol for standard deviation 
   : Value of item 
 ̃  : Mean of item value 
   : Total number of items 
      (Sugiyono, 2005: 50) 
2. Pre- Requisite Test 
Before testing the hypothesis, normality and homogeneity should be examined in this 
phase. 
a. Normality test 
  Normality test is used to test sample from the population to identify 
whether it has normal distribution or not. Arikunto (2006: 314) states that if the 
researcher wants to get the better of research result, the normality testing has to be 
done. That is why the normal requirements have been fulfilled. The researcher 
L =  aks  F N   < 𝑍  
 
 
used Liliefors formula to test the normality of the data assisted by manual 
computation. 
Where: 
L  : Coefficient of Liliefors 
F
N  : Standard score 
P< Z : Frequency that be assumed 
 
b. Homogeneity Test 
 Homogeneity test is use to determine whether the data are homogenous or not. 
In this research, the homogeneity uses F test to sample for variance. The steps are 
as follows:  
2. Determine the variance for each group by using the following formula  
  = √(
Σ      ̃ 
 
(   )
)  = √(
Σ(    ̃ ) 
(   )
) 
3. Determined Fofrom the variance of x and y by using the following 
formula: 
    =
              
               
 
4. Compare FowithFtable 
Criterion: 
Fo<Ftable= The sample is homogenous 
Fo>Ftable= The sample is not homogenous 
     (Sugiyono, 2005: 136) 
 
 
 
 
3. Hypothesis Test 
This research is conducting to test the one hypothesis. The statistical 
hypothesis can be determined as follow:  
Ha: Word mapping strategy is effective in teaching vocabulary at the seventh grade of 
SMP N 1 Plupuh in the academic year of 2015/2016. 
Ho: Word mapping strategy is not effective in teaching vocabulary at the seventh 
grade of SMP N 1 Plupuh in the academic year of 2015/2016. 
The formula of t-test is as follow: 
 =  
 ̃   ̃ 
   √
 
  
 
 
  
 
Where: 
  
 = 
      ̃  
 
    
 
Notes : 
  = The effectiveness of treatment (the t-value) 
 ̃  = Mean of experimental group 
 ̃  = Mean of control group 
    = Sum of variance 
 
 
   = The number of subject of control group 
   = The number of subject of control group 
  
 
 = Seeking variance 
(Sugiyono, 2005: 134) 
 
Ho is rejected and Ha is accepted, if obtained score is higher than t-table 
score by using 0,05 alpha of significance. Ho is rejected; it means that Ha is 
accepted: “Word mapping strategy is effective in teaching vocabulary at the 
seventh grade of SMP N 1 Plupuh in the academic year of 2015/2016”. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSIONS 
 
This chapter presented and discusesed about research finding and discussion of the 
research finding about the computation of the data that the research done. Some findings and 
discussion were about the effectiveness of word mapping strategy in teaching vocabulary. 
The result was divided into four discussions as follows: data description, normality and 
homogeneity test, hypothesis testing, and  
 
A. Research Findings 
The purpose of the research was to know the effectiveness of using word mapping 
strategy in teaching vocabulary. This research was conducted at SMP N 1 Plupuh in 
academic year 2015/2016. Two classes were taken as the sample. Class VII C as the 
control group and VII B as the experimental group. In this research, test was the 
instrument to collect the data. The data was analyzed after collecting the data. There were 
in the form scores on English vocabulary mastery test, namely pre-test and post-test in 
both of group. Before the test was administrated in both of class, tryout test was given to 
the students in other class to know the validity and reliability of the test. 
The research held pre-test in both of sample class before gave the treatment in 
experimental class and taught in control class. The pre-test was to know the students’ 
vocabulary achievement before the teaching vocabulary by using word mapping strategy 
was started. After the pre-test, the experimental group was given treatment. The 
experimental group was taught by using word mapping strategy while the control group 
was taught by word wall strategy. 
After the treatment was done in experimental class and teaching process was done 
in control class in five times. The researcher held post-test in both of class. The post-test 
 
 
was on 23
th
& 27
th 
may 2016. After the data was analyzed the researcher find the 
description includes the mean, the mode, the median, the standard deviation and 
frequency distribution followed by histogram.  
The detailed description of the student’s scores from two class could be seen as 
follows: 
1. Pre test scores 
a. Experimental  Class 
The frequency of pretest of experimental class was presented at the table 
4.1 and the histogram was presented at the figure 4.1 
Table 4.1 Pretest of Experimental Class 
Class Limit Class Boundaries F X % 
50 – 55 49.5 – 55.5 3 52.5 9.375 
56 – 61 55.5 – 61.5 14 58.5 43.75 
62 – 67 61.5 – 67.5 4 64.5 12.5 
68 – 73 67.5 – 73.5 6 70.5 18.75 
74 – 79 73.5 – 79.5 3 76.5 9.375 
80 – 85 79.5 – 85.5 2 82.5 6.25 
 SUM 32 405 100% 
  (See Appendix 17) 
   
0
5
10
15
49.5 – 
55.5 
55.5 – 
61.5 
61.5 – 
67.5 
67.5 – 
73.5 
73.5 – 
79.5 
79.5 – 
85.5 
Chart of Vocabulary Score of Pre Test in 
Experimental Class 
Students'Score
 
 
Figure 4.1 Histogram Pretest of Experimental Class 
The data of the test showed that the pre-test score of students’ vocabulary 
mastery in experimental class at intervals of 50-55. There were 3 students, at 
intervals of 56-61 there were 14 students, at intervals of 62-67 there were 4 
students, at interval of 68-73 there were 6 students, at intervals of 74-79 there 
were 3 students, at interval of 80-85 there were 2 students s. The mean of the 
score was 63. The median was 60. The mode was 60, and the standard deviation 
was 3.477.  
 
b. Control Class 
The frequency of pre-test control class (VII C) seventh grade students’ of 
Smp N 1 Plupuh was presented at the table 4.2 and the histogram was given at 
figure 4.2 
 
 
Table 4.2 Pre-Test of Control Class 
Class Limit Class Boundaries F X % 
50 – 55 49.5 – 55.5 10 52.5 31.25 
56 – 61 55.5 – 61.5 6 58.5 18.75 
62 – 67 61.5 – 67.5 3 64.5 9.375 
68 – 73 67.5 – 73.5 7 70.5 21.875 
74 – 79 73.5 – 79.5 4 76.5 12.5 
80 – 85 79.5 – 85.5 2 82.5 6.25 
 SUM 32 405 100% 
(See Appendix 16) 
 
 
 
 
Figure 4.2 Histogram Pretest of Control Class 
The data of the test showed that the pre-test score of students’ vocabulary 
mastery in control class at intervals of 50-55 there were 10 students, at intervals 
of 56-61 there were 6 students, at intervals of 62-67 there were 3 students, at 
interval of 68-73 there were 7 students, at intervals of 74-79 there were 4 students, 
at interval of 80-85 there were 2 students. The mean of the score was 64. The 
median was 66.5. The mode was 52, and the standard deviation was 4.342. 
 
 
 
2. Post-test scores 
a. Experimental class 
The frequency of post-test experimental class (VII B) seventh grade 
students’ of Smp N 1 Plupuh was presented at the table 4.3 and the histogram was 
given at figure 4.3 
Table 4.3 Post-Test of Experimental Class 
Class Limit Class Boundaries F X % 
70 – 74 69.5 – 74.5 8 72 25 
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75 – 79 74.5 – 79.5 9 77 28.125 
80 – 84 79.5 – 84.5 7 82 21.875 
85 – 89 84.5 – 89.5 6 87 18.75 
90 – 94 89.5 – 94.5 2 92 6.25 
 SUM 32 405 100% 
(See Appendix 19) 
 
Figure 4.3 Histogram Post-test of Experimental Class 
The data of the test showed that the post-test score of students’ vocabulary 
mastery in experimental class at intervals of 70-74 there were 8 students, at intervals of 
75-79 there were 6 students, at interval of 90-94 there were 2 students. The mean of the 
score was 77. The median was 80. The mode was 76, and the standard deviation was 
8.953. 
 
b. Control class 
The frequency of post-test control class (VII C) seventh grade students’ of 
Smp N 1 Plupuh was presented at the table 4.4 and the histogram was given at 
figure 4.4 
Table 4.4 Post-Test of Control Class 
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Class Limit Class 
Boundaries 
F X % 
50 – 55 49.5 – 55.5 3 52.5 9.375 
56 – 61 55.5 – 61.5 10 58.5 31.25 
62 – 67 61.5 – 67.5 9 64.5 28.125 
68 – 73 67.5 – 73.5 7 70.5 21.875 
74 – 79 73.5 – 79.5 2 76.5 6.25 
80 – 85 79.5 – 85.5 1 82.5 3.125 
 SUM 32 405 100% 
(See Appendix 18) 
 
Figure 4.4 Histogram Post-test of Control Class 
The data of the test showed that the post-test score of students’ vocabulary 
mastery in control class at intervals of 50-55 there were 3 students, at intervals of 
56-61 there were 10 students, at intervals of 62-67 there were 9 students, at 
interval of 68-73 there were 7 students, at intervals of 74-79 there were 2 students, 
at interval of 80-85 there were one student. The mean of the score was 64. The 
median was 60.3. The mode was 58, and the standard deviation was 4.342. 
 
B. Pre- requistie Test 
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1. Normality and Homogeneity Test 
Before analyzing the data using inferential analysis, normality and 
homogeneity test must be done. The normality test was to know that the sample was 
in normal distribution and homogeneity test was to know that the data are 
homogenous. Each test was  presented in the following section:  
a. The Result of Normality Test 
The normality test was to know that the sample was normal distribution or 
not. The sample was on normal distribution if Lo (L obtained) was lower than Lt 
(L table) at the level significance (ɑ) = 0.05. L stands for Lilliefors. The normality 
testing used in this research was Liliefors test was computed by Microsoft Excel 
2007. Explanations on normality test were presented at the table 4.5 as follows:  
 
Table 4.5 Normality Test Using Liliefors 
No  Data  The 
Number 
of 
Sample 
Lobtained 
(Lo) 
Ltable 
(Lt) 
Alfa  
(ɑ) 
Distributi
on of 
Populatio
n 
1 
Pre-test 
experimental 
class 
32 0.062 0.157 0.05 Normal  
2 
Pre-test control 
class 
32 0.108 0.157 0.05 Normal  
3 
Post-test 
experimental 
class 
32 0.08 0.157 0.05 Normal 
4 
Post-test control 
class 
32 0.001 0.157 0.05 Normal 
(See Appendix 21 & 22) 
The table above showed the result of normality test. The samples were 
normal distribution because Lo were lower than Lt. in the experimental class that 
the number of samples were 32, in the pre-test result in the experimental class Lo 
 
 
was 0,198, it was lower than Lt 0.157. In the pre-test result in control class Lo was 
0,374, it was lower than Lt 0.157. 
In the post-test result in the experimental class Lo was 0.13, it was lower 
than Lt 0.157. In the post-test result in control class Lo was 0,228, it was lower 
than Lt 0.157. It could be concluded that the samples in experimental class were 
normal. Then, in the control class that the numbers of samples were 32, Lo was 
0.1077. It was lower than Lt 0.1610. It could be concluded that the samples was in 
normal distribution, because Lo was lower than Lt. 
 
 
b. The Result of Homogeneity Test 
Homogeneity test was other requirements of T-test. It was used to know 
whether the population was homogenous or not. The homogeneity test used in this 
research was F test two sample for variance that was computed by Microsoft 
Excel 2007. The explanation of Homogeneity test was presented at the table 4.6 
as follows: 
Table 4.6 Homogeneity Test 
No Data The Number 
of Sample 
Fobtained Ftable Verb 
1 
Pre-test score of 
vocabulary test  
32 1.011 3.33 Homogeneous 
2 
Post-test score of 
vocabulary test 
32 1.28 3.33 Homogeneous 
     (See Appendix 23) 
Based on the table above, it could be seen that the data of pre-test. In this 
calculation, the value of Fobtained is 1.011 then this value was compared with Ftable 
with df1 (3 – 1 = 2) and df2 (33 – 3= 29) the level of significance was 5% (α = 
 
 
0.05) the value of Ftable was 3.33. Because the value of Fobtained was smaller than 
Ftable(1.011 <3.33). It meant the data was homogeneous. In data of post test In this 
calculation, the value of Fobtained was 1.28 then this value was compared with Ftable 
with df1 (3 – 1 = 2) and df2 (32 – 3= 29) the level of significance was 5% (α = 
0.05) the value of Ftable was 3.33 Because the value of Fobtained was smaller than 
Ftable(1.28 < 3.33). It meant the data was homogeneous. 
 
2. Hypothesis Test (t-test) 
   Hypothesis test could be done after the result of normality and homogeneity 
test were fulfilled. Hypothesis test that used in this research was t-test formula. It was 
caused the data that in accrued qualifies n1- n2 and the variance was homogeny, then 
used t-test. The criteria as follows Null hypothesis (Ho) stated that Word mapping 
strategy was not effective in teaching vocabulary at the seventh grade of SMP N 1 
Plupuh in the academic year of 2015/2016, while alternative (Ha) stated that Word 
mapping strategy was effective in teaching vocabulary at the seventh grade of SMP 1 
Plupuh in the academic year of 2015/2016.  Ho was accepted if t <ttableand Ha was 
accepted if t >ttable.  
a. Pre-test result  
The pre-test was given before the treatment to see the starting point of the two 
classes to prove that both of experimental and control class has the same level 
of vocabulary. Beside that the pre-test also was given to the students’ 
vocabulary achievement before the researcher gave the treatment to the 
experimental class. The procedure of independent test in pre-test could be 
seen as follows: 
1. Seeking Mean of Pre Test 
a. Mean Experimental (XE) =
   
 
= 
    
  
= 63 
b. Mean Control (XC) = 
   
 
=
    
  
=    
2. Seeking  (   ̃)  (see the table above) 
 Group XE = 2403 
 
 
 Group XC = 2322 
3. Seeking Variance (S2) 
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   = √
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6. Seeking T-Table 
 T table with db (α ;n1 + n2 – k) or (5% ; 32 + 32 -2)  
 (5% 62) = 1.67 
7. Criteria 
 Accept Ho if t <ttable 
 Accept Ha if t >ttable 
8. Conclusion 
 Because t <ttable (-3609 <1.67) for level significance 0.05, so Ho 
was accepted. It mean there were no differences in vocabulary mastery 
between the two groups before learning. 
b. Post-test result 
 The researcher counted t-test of post-test result between the experimental 
and control class in order to know the effectiveness both of the groups. The 
procedure of independent test in post-test could be seen as follow: 
1. Seeking Mean of Post Test 
a. Mean Experimental (XE) =
   
 
=   
    
  
 =    
b. Mean Control (XC)  = 
   
 
=  
    
  
   =    
2. Seeking  (   ̃)  (see the table above) 
 Group XE = 1213 
 Group XC  = 1987 
3. Seeking Variance (S2) 
  
 = 
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4. Seeking Sum of Variance (ΣS2) 
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6. Seeking T-Table 
 T table with db (α ;n1 + n2 – k) or (5% ; 32 + 32 - 2)  
  (5%, 62) = 1.67 
7. Criteria 
 Accept Ho if t <ttable 
 Accept Ha if t >ttable 
  Because t >ttable (7.62> 1.67) for level significance 0.05, Ho was rejected and 
Ha was accepted. It mean there were difference in students’ vocabulary mastery 
between experimental and control class. Thus, the result of this research was: word 
mapping strategy was effective in teaching vocabulary at the seventh grade of SMP N 
1 Plupuh in the academic year 2015/2016. The students who were taught by using 
word mapping strategy (77) had higher score than the students who were taught by 
using word wall strategy (64). 
 
B. Discussion of the Result of the Study 
 The discussion of the data description contains the important point from the 
computation of the data analysis to the hypothesis testing. The data were obtained 
from the pre-test scores and post-test scores in experimental class and control 
class.The data of pre-test scores in both class are to know the student’s vocabulary 
before the treatment. The result of the experiment showed that word mapping 
strategy was more effective than word wall strategy in teaching vocabulary, 
especially for the seventh grade students in SMP N 1 Plupuh. It was known from the 
students score. The result of pre-test in the experimental class showed that the highest 
score of the test was 80, while the lowest score was 50. The mean of the score was 
63, the median was 60, the mode was 60 and the standard derivation was 3.477. The 
highest score of pre-test in the control class was 80, while the lowest score was 50.the 
 
 
mean of the score was 64, the median was 66.5, the mode was 52, and the standard 
deviation was 4.342.  
 The students’ score in post-test from the experimental class were different from 
those who were in the control class. The lowest score in the experimental class was 
70, while in the control class was 50. Then the highest score in the experimental class 
was 90, while the control class was 80. The mean score of both classes were also 
different. The mean score of the experimental class was 77, while in the control class 
was 64. The mode in the experimental class was 76.5, the median was 80 and the 
standard deviation was 8.953, while the mode in the control class was 58, the median 
was 60, and the standard deviation was 4.342.  
 The score result showed that using word mapping as strategy to teach 
vocabulary made the students interested in learning. They got better achievement than 
those ones who were taught by another strategy, word mapping strategy. If it 
compared to word wall strategy, using word mapping strategy as a collaborative 
learning strategy was more effective for teaching vocabulary for the seventh grade 
students. It was known from the result of T-test score. The value of T-test (7.62) was 
higher than Ttable(1.67). It meant that word mapping strategy was effective in teaching 
vocabulary at the seventh grade of SMP N 1 Plupuh in the academic year 
2015/2016.T-test score also showed that Ha was accepted and Ho was rejected. 
 Furthermore, the result of analysis can be clarified by the followingreasons. It 
has been explained in chapter II that the important thing to learners in studying the 
foreign language is vocabulary. Hatch and Brown (1995:1) said that vocabulary refers 
to a list or a set of words that individual speakers of language might use. It means that 
vocabulary has been used by everyone to make a language. Without vocabulary, 
everyone will not be able in mastering of the language skill. 
  In writing skill, Vocabulary as one of the writing tools has significant role in 
writing, because the number of words we use is a reasonable measure of our 
intelligence and our writing quality. According to Baker (1971: 21) “the number of 
words you use is reasonable measure of your intelligence. Writing is a productive 
skill. It is very useful for students because it can convey their message through their 
 
 
minds in the written form. From the explanation above, there are so many useful of 
vocabulary in improving the language skill, such as developing writing skill.  
  Based on the teaching learning process, the students wereinterested in 
learning vocabulary using word mapping strategy. Word mapping made the students 
more active in teaching learning process, because they did more activities. Graves, 
(2008: 94) gives definition that the word mapping strategy is one of the most 
powerful approaches to teaching vocabulary because it engages students in thinking 
about word relationships. The strategy promotes students’ active exploration of word 
relationships, thereby lead to a deeper understanding of word meanings by developing 
their conceptual knowledge related to words. The students should place the 
vocabularies to the brainstorm of a mapping according to the categories. The 
categorization skill could help the students to remember the information or the 
vocabularies. From those activities, the students could remember a lot of the new 
vocabularies in their mind. The word mapping strategy procedures were fun to do in 
the team work or individual.After applying word mapping strategy to the students of 
seventh grade of SMP 1 Plupuh in the academic year of 2015/2016, the researcher 
found some strength during the process. The strengths were as listed below: 
1. Most of students were active in teaching learning process because word mapping 
strategy gave more opportunity to memorize during the activity in the class. 
2. Applying word mapping helps students to solve their problems in learning 
vocabulary because they are interesrted used the strategy and they can memorize 
many words easily. So, they can be mastering vocabulary. 
  The explanation above recommends the result of this research that word 
mapping strategy is effective in teaching vocabulary. In other words, teaching 
vocabulary of writing text text (descriptive text) by using word mapping strategy 
is more effective than teaching vocabulary of writing text (descriptive text) by 
using word wall strategy. 
 
 
 
  
CHAPTER V 
CONCLUSION, IMPLICATION, AND SUGGESTION 
  
 This chapter discussed about conclusion, implication, and suggestion of the research 
findings. The explanation of each section could be seen as follows: 
 
A. Conclusion 
 In this research, the researcher applied word mapping strategy to teach vocabulary 
in experimental class. The objectives of this research were to know the effectiveness of 
word mapping Strategy to teach vocabulary at seventh grade students of SMP N 1 Plupuh 
in the academic year 2015/2016. The researcher concluded the finding as follows: there 
was effectiveness of using word mapping strategy in teaching vocabulary at the seventh 
grade students of SMP N 1 Plupuh in the academic year 2015/2016.The students taught 
by using word mapping were more effective in developing their vocabulary than the 
students who were taught by using word wall strategy. Word mapping was particularly 
useful for clarifying conceptual categories and developing sorting skills. By using word 
mapping strategy students could see and understand the relationship among words. 
The mean score both experimental and control class were different. The mean 
score of pre-test of experimental class that was taught using word mapping strategy in at 
the seventh grade students of SMP N 1 Plupuh was 63 while the mean of post-test score 
was 77. The mean of pre-test score of vocabulary test of control class that was taught 
 
 
using word wall strategy at the seventh grade students of SMP N 1 Plupuh was 64 while 
the mean of post-test score was 64.  
From the result above, it could be concluded that word mapping strategy was 
effective to teach vocabulary, for the seventh grade students of SMP N 1 Plupuh. Word 
mapping strategy made the process of learning more conducive. Students who were 
taught using word mapping strategy could make students’ acquire and retain vocabulary 
in several ways and the score were also better than the students who were taught using 
word wall strategy. 
B. Implication 
The use of word mapping strategy was effective in teaching vocabulary at the seventh 
grade of SMPN 1 plupuh . The result of the research showed that students who were 
taught by using word mapping strategy had better achievement in learning vocabulary 
than those who were taught by using word wall strategy. The use of word mapping 
strategy as a teaching medium in teaching vocabulary of descriptive text could facilitate 
students in writing daily story. They could know how to describe a person, place and 
thingif they had many vocabularies.  
Based on the explanation above, it was reasonable and logical if teachers used word 
mapping strategy in teaching vocabulary on descriptive text in order to facilitate students in 
writing ability. 
 
C. Suggestions 
 Related to the conclusion of the study that word mapping  strategymore effective 
than word wall strategy in teaching vocabulary for  the students, especially for the 
 
 
seventh grade students of Junior High  School, the researcher would like to propose 
suggestions as follows: 
 
1. Students 
The students should realize that learning English is their requirement. They could 
not only learn depend on their teacher. They had responsibility to learn it by themselves. 
Especially in learning vocabulary, it was impossible to learn all of the new vocabulary 
from the teacher. They should learn the other sources like internet, short story, and the 
other. The students also had responsibility to apply the new vocabulary in their daily life 
in order to retain their memory of the new vocabulary. 
 
2. English Teacher 
The teacher was one of the most important factors in teaching English. The 
teacher was as facilitator and became the key of the successful in teaching and learning 
English. The teacher had to be more creative in design and made lesson plan. Word 
mapping strategy could be one of many alternative designs that it can use in teaching 
vocabulary. So, the teacher can motivate students to join the activity of learning in the 
class and they were not bored of the learning process. 
The result of this research showed that word mapping strategy was effective to be 
applied in teaching vocabulary of descriptive text. In this case, teachers can use word 
mapping strategy in teaching vocabulary. Since, word mapping strategy gave positive 
effects in facilitating students to write of descriptive text. So students could comprehend 
descriptive text better. 
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Appendix 1The List of Students’ Score 
Appendix 1  
The List of Students 
No  Experimental Class Control Class Try-out Class 
1 AdibNarrumPandyaReswara AgasaDavaAdiWinata AdiNugraha 
2 AnggiIntanPratiwi Armin MaharitaAz-Zahra AjiMustofa 
3 AdityaAnggiWijaya AlesandinoSyaifulHaq Aldi Putra Handika 
4 AdityaDwiPrayudaSetiawan Al MariatulAwalia AlfiatulAniMunawaroh 
5 Aisha Anggraeni AnnisaNurJannah AndiskaPratama 
6 AldianVikiPrasetyo ArjunAbiyJorgy Ari CaturPermana 
7 ArifFaturahman AyundaCaturPutriPramesti AyuPutriWulandari 
8 CahyaningRetno Sur Apsari Dewi Gita Nurfaidah CaturHandayani 
9 Dimas LinduAji Dewi Lestari CintyaDwiUtami 
10 EgiAriskaPutri DidikPrasetyo Della Setiani 
11 BangkitCahyoAdiSaputra Denny DevitaEkaPutri 
12 DitaPutriArdani DhimasArdiansyah DikaWulansari 
13 Luis Omar Abdullah KusniyahAyuPrayoga EkaMustika Sari 
14 ErfitaImroatuSholikah GalihAdiSuparmoPutro Eva RinaMukti 
15 EppiIntanPutri Dina Setiana EviKurnia 
16 ErlaYunita GaluhDevitasari Evriana Tri Hapsari 
17 Muhammad Yusuf Nugroho NopiDoniRomadhon Farah Dwi Lestari 
 
 
18 IlhamSetyawan GustamaKhoiruKrisna Fatimah  
19 NastiarHadiSetyadi PyndoCevinTaraya HasanHustomi 
20 RestuAnggoro RanantoDwiPrabowo LuqitaAyu 
21 NahanArdiaSantosa NurHalimahSetyaningsih Muhammad Hasan 
22 Nadia PuspitaRini NovitaAyuFransiska MuhammdSholikin 
23 MuamarFuadHasan NingRahayu Nanda DoniArguby 
24 SitiFatonah TaufiqNugroho Rena Ayunda 
25 Karina Tri Handayani IftithahWayuAnggraini RevaAmbar Sari 
26 RirinSilfarani ShintaNovitaPitaloka Rio Pradana Putra 
27 Imam TopikSaputro HendraWijayanto RiskaAnggraini 
28 MarietaMelsiPurnama LuqmanNur Hakim Sartika Sari Caturani 
29 RizkaPutriAnggaristi SiwiAgustiyaningsih SintaWulanPrambudi 
30 Salma ErrineNovita Sari StevyDindaPermataPutri WahyuSaputra 
31 MelvinaEkaAryanti NanditoPrioYudhaUtama WindaFahrulSaputri 
32 Trihana WahyuPinarbuko ZainalNugroho 
 
Appendix 2 
Syllabus  
Sekolah  : SMP Negeri 1 Pupuh 
Kelas  : VII (tujuh) 
Mata Pelajaran  : Bahasa Inggris 
Semester  : 2 (dua) 
StandarKompetensi :  12.  Menulis 
Mengungkapkan makna dalam teks tulis fungsional dan esai 
pendek sangat sederhana berbentukdescriptive dan procedure 
untuk berinteraksi dengan lingkungan terdekat  
 
 
 
Kompetensi  
Dasar 
Materi 
Pembelajaran  
Kegiatan 
Pembelajaran 
Indikator 
Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
Waktu 
Sumber  
Belajar 
Teknik Bentuk 
Instrume
n 
Contoh 
Instrumen 
  
12.1 Mengungkapk
an makna 
dalam teks 
tulis 
fungsional 
pendek sangat 
sederhana 
dengan 
menggunakan 
ragam bahasa 
tulis secara 
akurat, lancar 
dan berterima 
untuk 
berinteraksi 
dengan 
lingkungan 
terdekat 
1. Teks 
fungsional 
     Instruksi 
     Daftar barang 
     Pengumuman 
     Ucapan 
selamat 
2. Kosakata 
terkait  
    tema / jenis 
teks. 
3. Ciri 
kebahasaan  
    teks 
fungsional. 
4. Tanda Baca 
5. Spelling 
 
 
 
1. Tanya jawab 
yang 
berkaitan 
dengan materi 
2. Membahas 
dan 
mengembang
kan kosakata 
dan tata 
bahasa: noun, 
noun phrase, 
adj, verb, 
adverb, 
simple Pr 
tense, 
imperative 
3. Membuat 
frasa, kalimat 
sesuai dengan 
materi 
4. Membahas 
struktur atau 
ciri-ciri teks 
tulis 
fungsional 
pendek 
5. Membuat teks 
tulis 
fungsional 
pendek 
terpimpin 
ataudengan 
teman 
6. Membuat teks 
tulis 
fungsional 
pendek 
sendiri 
dengan bebas 
 Menulis teks  
       fungsional    
       pendek  
       berbentuk : 
- Instruksi 
- Daftar 
barang 
- 
Pengumuman 
- Ucapan     
  Selamat 
 
 Menulis 
kalimat         
sederhana 
Test tulis 
 
Tes tulis 
 
 
Penugasa
n 
Melengka
pi 
Menyusun 
kata acak 
 
Esai bebas 
 
 
 
Tugas 
rumah 
1. Complete the 
sentences 
 
2. Rearrange the 
words into    
     good sentences 
 
3. Write down your 
own  
    shopping list 
based on the     
    situation given. 
 
4. Write down list 
of instructions   
    to be on time to 
school 
 
5.Write a greeting 
card to your  
   friend on his/her 
birthday 
 
Listen and make a 
draft of retelling 
descriptive/proced
ure text 
 
4x40 
 menit 
 
 
 
- Buku teks 
 
- Alat 
peraga 
 
- Tempat-
tempat 
umum 
yang ada 
teks 
fungsiona
l 
 
 
 
 
 
 Karakter siswa yang diharapkan :  Dapat dipercaya 
( Trustworthines) 
Rasa hormat dan perhatian ( respect) 
Tekun ( diligence )  
Tanggungjawab ( responsibility) 
     
 
 
Kompetensi  
Dasar 
Materi 
Pembelajaran  
Kegiatan 
Pembelajaran 
Indikator 
Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
Waktu 
Sumber  
Belajar 
Teknik Bentuk 
Instrume
n 
Contoh 
Instrumen 
 12.2 
Mengungkapka
n makna dan 
langkah 
retorika dalam 
esai pendek 
sangat 
sederhana 
dengan 
menggunakan 
ragam bahasa 
tulis secara 
akurat, lancar 
dan berterima 
untuk 
berinteraksi 
dengan 
lingkunguan 
terdekat dalam 
teks berbentuk 
descriptive/ 
procedure 
 
 Teks monolog 
berbentuk 
 
 Descriptive / 
procedure 
 
 Unsur bahasa 
terkait teks. 
 
 Langkah 
retorika terkait 
teks. 
 
 Spelling 
 
 Tanda baca 
 
 
 
1. Mendengarkand
anmerespon 
introduction 
tentangpenulisa
nteks monolog 
deskriptif / 
prosedur. 
2. Memperhatikan 
penjelasan 
tentang kosakata 
dan tatabahasa 
yang berkaitan 
dengan 
penulisan teks 
monolog 
deskriptif / 
prosedur 
3. Memperhatikan
danmembacatek
sdeskriptif / 
prosedur. 
4. Menulsi frasa-
frasa, kalimat-
kalimat yang 
1. Melengkapi 
teks - 
descriptive  
- procedure 
 
2. Menyusun 
teks 
 
 
 
3. Menulis teks 
berbentuk 
- Descriptive/ 
   procedure 
 
 
 
 
 
 
 
Testulis 
 
melengka
pi 
 
 
 
 
menyusun
teks 
 
 
Esai 
1. Complete the 
blank  
spaces Correctly. 
 
 
 
2. Arrange the 
jumbled  
    sentences into a 
good    
    
descriptive/procedu
re text 
 
3. Write down  a 
simple    
    
descriptive/procedu
re text    
    based on the 
picture /   
    with your own 
6x40  
menit 
 
Bukuteks 
 
Alatperaga 
 
Teksotentik 
 
 
 
diperlukan 
untuk menulis 
teks deskriptif / 
prosedur. 
5. Menulis teks 
deskriptif / 
prosedur dengan 
struktur teks 
yang benar. 
words 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian ( respect) 
Tekun ( diligence )  
     
 
 
 
Mengetahui; 
 
KepalaSekolah 
 
 
 
 
( Priyadi, S.Pd.) 
NIP :130929964 
 
Plupuh, 01 januari2016 
 
Guru Mapel Bahasa Inggris, 
 
 
 
 
 
(Joko Priyatno,S.Pd.) 
NIP : 196402062007011012 
 
 
 
 
 
 
 
 
 
 
 
Appendix 3 
Lesson Plan of Experimental Class 
RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
Sekolah  : SMP N 1 Plupuh 
Mata Pelajaran : Bahasa Inggris 
Kelas / Semester : VII / 2 
Standar Kompetensi : 6. Menulis  
Mengungkapkan makna dalam teks lisan fungsional dan monolog 
pendek sangat sederhana berbentuk descriptive dan procedure 
untuk berinteraksi dengan lingkungan terdekat. 
Kompetensi Dasar : 6.1 Mengungkapkan makna yang terdapat dalam teks lisan fungsional 
pendek sangat sederhana dengan menggunakan ragam bahasa lisan secara 
akurat, lancer, dan berterimauntuk berinteraksi dengan lingkungan 
terdekat.  
Aspek / Skill  : Menulis  
Alokasi Waktu : 4 x 40 menit (Pertemuan ke 1 dan 2) 
Tujuan Pembelajaran 
 Pada akhir pelajaran siswa diharapkan  mampu  mengidentifikasi berbagai informasi dalam teks 
monolog lisan berbentuk  descriptive, mengidentifikasi ciri-ciri kebahasaan teks descriptive, dan 
mengidentifikasi  fungsi social teks descriptive. 
Karakter Siswa yang diharapkan : Dapat dipercaya (Trustworthiness) 
 
 
     Rasa hormat dan perhatian (Respect) 
     Tekun (Dilligence) 
     Tanggung jawab (Responbility) 
     Berani (Courage) 
     Memiliki rasa keingintahuan yang tinggi 
     Aktif dan kreatif 
Materi pembelajaran : Descriptive text 
a. Pengertian  
Descriptive Text is a kind of text with a purpose to give information. The context of this kind of 
text is the description of particular thing, animal, person, or others, for instance: our pets or a 
person we know well. 
b. Struktur Teks 
 Identification : Identifies phenomenon to be described.  
 Description: Describes parts, qualities, characteristics, etc. 
c. Tujuan  
Descriptive text describes someone or something in detail. 
d. Karakteristik 
 Using simple present tense 
 Focus on specific participants (My English teacher, Andini's cat, My favourite place) 
 Using Conjunction. Example: Eva and Sinta swim in swimming pool. 
e. Contoh describing people 
My favorite actress 
 I have a favorite actress. Her full name is Nikita Willy and her nickname Nikita Willy. She 
was born on June 1991 in Jakarta. She is very talented actress in Indonesia. She is also very kind 
person. She came from Jakarta. 
 Nikita Willy is a beautiful girl and has straight hair. She also has round eyes and the color 
is brown. She has white skin. She is very nice and has beautiful smile. She has many hobbies. She 
likes travelling and shopping. She likes instant noodle, but her favorite food is Italian food. 
 
 
 
 
Teknik Pembelajaran : Word Mapping Strategy 
Pertemuan 1 (Senin, 16 Mei 2016) 
Langkah - Langkah Kegiatan 
A. Kegiatan pendahuluan (10 menit) 
 Pembukaan 
 Berdoa 
 Mengecek kehadiran siswa 
 Apersepsi 
 Menanyai siswa tentang teks yang mereka jumpai dalam kehidupan sehari-hari 
yang merupakan teks descriptive 
 Motivasi 
 Menjelaskan pentingnya materi yang akan dipelajari berikut kompetensi yang 
harus dikuasai siswa 
B. Kegiatan inti 
Eksplorasi (15 menit) 
Dalam kegiatan eksplorasi, guru: Dalam kegiatan eksplorasi, siswa: 
- Melibatkan peserta didik mencari 
informasi yang luas dan dalam tentang 
descriptive text, yang meliputi 
pengertianya, struktur teksnya dan 
unsure kebahasaanya dari aneka 
sumber. 
- Membahas kosakata (part of speech) 
- Menggunakan Word Mapping Strategy 
untuk pengajaran vocabulary 
- Memfasilitasi terjadinya interaksi 
antara peserta didik serta antara 
peserta didik dengan guru, lingkungan, 
- Mendengarkan penjelasan guru 
 
- Aktif selama proses pembelajaran 
dengan cara mencari informasi 
tentang teks descriptive dari buku 
paket/ LKS 
 
- Mencari arti kata kata sulit dari 
kamus 
 
 
 
 
dan sumber belajar lainnya 
- Melibatkan peserta didik secara aktif 
dalam membelajaran sesuai prosedur 
word mapping strategy 
 
 
 
 
- Bertanya pada guru apabila materi 
yang disampaikan kurang jelas 
 
 
Elaborasi (30 menit) 
Dalam kegiatan elaborasi, guru: Dalam kegiatan elaborasi, siswa: 
- Membiasakan peserta didik berbicara 
atau menyampaikan secara lisan teks 
descriptive yang sering mereka temui 
dalam kehidupan sehari-hari 
- Memfasilitasi peserta didik melalui 
pemberian tugas, diskusi, untuk 
memunculkan gagasan baru baik 
secara lisan yang berkaitan dengan 
teks descriptive 
- Member kesempatan untuk berfikir, 
menganalisis, menyelesaikan masalah, 
dan bertindak tanpa rasa takut 
- Memfasilitasi peserta didik dalam 
pembelajaran kooperatif dan 
kolaboratif 
- Memfasilitasi peserta didik 
berkompetisi secara sehat untuk 
meningkatkan prestasi belajar 
- Memfasilitasi peserta didik membuat 
laporan eksplorasi yang dilakukan baik 
lisan maupun tertulis, secara individual 
- Aktif dalam proses pembelajaran 
dengan cara merespon apa yang 
disampaikan guru 
 
 
- Melaksanakan tugas yang diberikan 
guru. 
 
 
 
- Siswa berpikir kritis dan kreatif untuk 
menyelesaikan tugas-tugas 
 
 
 
 
 
 
 
 
 
 
dengan word mapping strategy, yang 
mana para siswa diberikan sebuah 
gambar tentang person, thing and 
place, serta sekelompok kata bahasa 
inggris yang biasanya di pakai dalam 
descriptive teks. Lalu siswa memahami 
gambar tersebut lalu membuat 
mapping untuk mengidentifikasi 
gambar tersebut. 
- Memfasilitasi peserta didik untuk 
menyajikan hasil kerja individual  
- Memfasilitasi peserta didik melakukan 
kegiatan yang menumbuhkan 
kebanggaan dan rasa percaya diri 
peserta didik. 
 
 
 
 
 
- Siswa mengerjakan tugas dari guru 
dengan word mapping strategy, yaitu 
dengan membuat brainstorming untuk 
mengidentifikasi dan menggambarkan 
baik person, place maupun thing 
dengan tema bebas. 
 
Konfrimasi (15 menit) 
Dalam kegiatan konfrimasi, siswa: Dalam kegiatan konfrimasi, siswa: 
- Guru bertanya tentang hal-hal yang 
belum diketahui siswa tentang 
descriptive teks 
- Guru bersama siswa bertanya jawab, 
meluruskan kesalahan pemahaman, 
memberikan penguatan dan 
penyimpulan tentang descriptive teks 
yang telah dipelajari 
 
- Siswa bertanya kepada guru materi 
teks descriptive yang belum dipahami 
- Siswa saling berdiskusi tentang materi 
yang telah dipelajari 
 
C. Kegiatan Penutup 
Dalam kegiatan penutup, guru: 
 
 
1. Bersama-sama dengan peserta didik dan atau sendiri membuat rangkuman atau simpulan 
pelajaran; 
2. Melakukan penilaian dan atau refleksi terhadap kegiatan yang sudah dilaksanakan secara 
konsisten dan terpogram; 
3. Memberikan umpan balik terhadap proses dan hasil pembelajaran; 
4. Menyampaikan rencana pemelajaran pada pertemuan berikutnya; 
5. Berdoa 
 Sumber Belajar 
 Buku paket yang relevan (English in Focus for Junior High School, Grade VII) 
 Lembar Kerja Siswa (LKS), Bahasa Inggris Berdasarkan Kurikulum yang Berlaku dan 
Paduan Belajar Siswa Sportif Sarana Belajar Siswa Aktif 
 Penilaian  
 Teknik  : Menjawab teks fungsional descriptive secara tertulis 
 Bentuk  : Pilihan ganda 
Pedoman  Penilaian : Tiap jawaban benar diberi skor 1, jawaban salah 0  
 
 
Pertemuan 2 (Rabu, 18 Mei 2016) 
Langkah - Langkah Kegiatan 
D. Kegiatan pendahuluan (10 menit) 
 Pembukaan 
 Berdoa 
 Mengecek kehadiran siswa 
 Apersepsi 
 Menanyai siswa tentang teks yang mereka jumpai dalam kehidupan sehari-hari 
yang merupakan teks descriptive 
 Motivasi 
 
 
 Menjelaskan pentingnya materi yang akan dipelajari berikut kompetensi yang 
harus dikuasai siswa 
E. Kegiatan inti 
Eksplorasi (15 menit) 
Dalam kegiatan eksplorasi, guru: Dalam kegiatan eksplorasi, siswa: 
- Melibatkan peserta didik mencari 
informasi yang luas dan dalam tentang 
descriptive text, yang meliputi 
pengertianya, struktur teksnya dan 
unsure kebahasaanya dari aneka 
sumber. 
- Membahas kosakata 
- Menggunakan Word Mapping Strategy 
untuk pengajaran vocabulary 
- Memfasilitasi terjadinya interaksi 
antara peserta didik serta antara 
peserta didik dengan guru, lingkungan, 
dan sumber belajar lainnya 
- Melibatkan peserta didik secara aktif 
dalam membelajaran sesuai prosedur 
word mapping strategy 
- Mendengarkan penjelasan guru 
 
- Aktif selama proses pembelajaran 
dengan cara mencari informasi 
tentang teks descriptive dari buku 
paket/ LKS 
 
- Mencari arti kata kata sulit dari 
kamus 
 
 
 
 
 
 
- Bertanya pada guru apabila materi 
yang disampaikan kurang jelas 
 
 
Elaborasi (30 menit) 
Dalam kegiatan elaborasi, guru: Dalam kegiatan elaborasi, siswa: 
- Membiasakan peserta didik berbicara 
atau menyampaikan secara lisan teks 
descriptive yang sering mereka temui 
dalam kehidupan sehari-hari 
- Aktif dalam proses pembelajaran 
dengan cara merespon apa yang 
disampaikan guru 
 
 
 
- Memfasilitasi peserta didik melalui 
pemberian tugas, diskusi, untuk 
memunculkan gagasan baru baik 
secara lisan yang berkaitan dengan 
teks descriptive 
- Memberi kesempatan untuk berfikir, 
menganalisis, menyelesaikan masalah, 
dan bertindak tanpa rasa takut 
- Memfasilitasi peserta didik dalam 
pembelajaran kooperatif dan 
kolaboratif 
- Memfasilitasi peserta didik 
berkompetisi secara sehat untuk 
meningkatkan prestasi belajar 
- Memfasilitasi peserta didik membuat 
laporan eksplorasi yang dilakukan baik 
lisan maupun tertulis, secara individual 
dengan word mapping strategy, yang 
mana para siswa diberikan sebuah 
gambar tentang person, thing and 
place, serta sekelompok kata bahasa 
inggris yang biasanya di pakai dalam 
descriptive teks. Lalu siswa memahami 
gambar tersebut lalu membuat 
mapping untuk mengidentifikasi 
gambar tersebut. 
- Memfasilitasi peserta didik untuk 
menyajikan hasil kerja individual  
- Memfasilitasi peserta didik melakukan 
kegiatan yang menumbuhkan 
kebanggaan dan rasa percaya diri 
peserta didik. 
 
- Melaksanakan tugas yang diberikan 
guru. 
 
 
 
- Siswa berpikir kritis dan kreatif untuk 
menyelesaikan tugas-tugas 
 
 
 
 
 
 
 
 
 
 
 
 
 
- Siswa mengerjakan tugas dari guru 
dengan word mapping strategy, yaitu 
dengan membuat brainstorming untuk 
mengidentifikasi dan menggambarkan 
baik person, place maupun thing 
dengan tema bebas. 
 
- Siswa mempresentasikan hasil kerja 
secara individu dengan menuliskan 
 
 
hasil brainstorming dari pendiskripsian 
tokoh lalu mempresentasikan hasil 
siswa menulis teks descriptive tentang 
person sesuai brainstorming atau 
word mapping mereka 
 
Konfrimasi (15 menit) 
Dalam kegiatan konfrimasi, siswa: Dalam kegiatan konfrimasi, siswa: 
- Guru bertanya tentang hal-hal yang 
belum diketahui siswa tentang 
descriptive teks 
- Guru bersama siswa bertanya jawab, 
meluruskan kesalahan pemahaman, 
memberikan penguatan dan 
penyimpulan tentang descriptive teks 
yang telah dipelajari 
 
- Siswa bertanya kepada guru materi 
teks descriptive yang belum dipahami 
- Siswa saling berdiskusi tentang materi 
yang telah dipelajari 
 
F. Kegiatan Penutup 
Dalam kegiatan penutup, guru: 
1. Bersama-sama dengan peserta didik dan atau sendiri membuat rangkuman atau simpulan 
pelajaran; 
6. Melakukan penilaian dan atau refleksi terhadap kegiatan yang sudah dilaksanakan secara 
konsisten dan terpogram; 
7. Memberikan umpan balik terhadap proses dan hasil pembelajaran; 
8. Menyampaikan rencana pemelajaran pada pertemuan berikutnya; 
9. Berdoa 
 Sumber Belajar 
 Buku paket yang relevan (English in Focus for Junior High School, Grade VII) 
 
 
 Lembar Kerja Siswa (LKS), Bahasa Inggris Berdasarkan Kurikulum yang Berlaku dan 
Paduan Belajar Siswa Sportif Sarana Belajar Siswa Aktif 
 Penilaian  
 Teknik  : Menjawab teks fungsional descriptive secara tertulis 
 Bentuk  : Pilihan ganda 
Pedoman  Penilaian : Tiap jawaban benar diberi skor 1, jawaban salah 0  
        Plupuh, 14 Mei 2016 
 
Mengetahui; 
Guru Bahasa Inggris SMP N 1 Plupuh 
  
 
Penulis 
 
  
(Joko Prayitno, S.pd) 
NIP:  196402062007011012 
 
 
Dwi Wahyu Utami 
NIM: 123221078 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Appendix 4 
Lesson Plan of Control Class 
RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
Sekolah  : SMP N 1 Plupuh 
Mata Pelajaran : Bahasa Inggris 
Kelas / Semester : VII / 2 
Standar Kompetensi : 6. Menulis  
Mengungkapkan makna dalam teks lisan fungsional dan monolog 
pendek sangat sederhana berbentuk descriptive dan procedure 
untuk berinteraksi dengan lingkungan terdekat. 
Kompetensi Dasar : 6.1 Mengungkapkan makna yang terdapat dalam teks lisan fungsional 
pendek sangat sederhana dengan menggunakan ragam bahasa lisan secara 
akurat, lancer, dan berterimauntuk berinteraksi dengan lingkungan 
terdekat.  
Aspek / Skill  : Menulis  
Alokasi Waktu : 4 x 40 menit (Pertemuan ke 1 dan 2) 
Tujuan Pembelajaran 
 
 
 Pada akhir pelajaran siswa diharapkan  mampu  mengidentifikasi berbagai informasi dalam teks 
monolog lisan berbentuk  descriptive, mengidentifikasi ciri-ciri kebahasaan teks descriptive, dan 
mengidentifikasi  fungsi social teks descriptive. 
Karakter Siswa yang diharapkan : Dapat dipercaya (Trustworthiness) 
     Rasa hormat dan perhatian (Respect) 
     Tekun (Dilligence) 
     Tanggung jawab (Responbility) 
     Berani (Courage) 
     Memiliki rasa keingintahuan yang tinggi 
     Aktif dan kreatif 
Materi pembelajaran : Descriptive text 
a. Pengertian  
Descriptive Text is a kind of text with a purpose to give information. The context of this kind of 
text is the description of particular thing, animal, person, or others, for instance: our pets or a 
person we know well. 
b. Struktur Teks 
 Identification : Identifies phenomenon to be described.  
 Description: Describes parts, qualities, characteristics, etc. 
c. Tujuan  
Descriptive text describes someone or something in detail. 
d. Karakteristik 
 Using simple present tense 
 Focus on specific participants (My English teacher, Andini's cat, My favourite place) 
 Using Conjunction. Example: Eva and Sinta swim in swimming pool. 
e. Contoh describing things 
Borobudur Temple. 
 
 
Identification  Borobudur is Hindu – Buddhist temple. It was built in the ninth century 
under Sailendra dynasty of ancient Mataram kingdom. Borobudur is 
located in Magelang, Central Java, Indonesia. 
Description  Borobudur is well-known all over the world. Its construction is 
influenced by the Gupta architecture of India. The temple is constructed 
on a hill 46 m high and consists of eight steps like stone terrace. The 
first five terraces are square and surrounded by walls adorned with 
Buddhist sculpture in bas-relief. The upper three are circular. Each of 
them is with a circle of bell shape-stupa. The entire edifice is crowned 
by a large stupa at the centre at the centre of the top circle. The way to 
the summit extends through some 4.8 km of passage and star ways. The 
design of Borobudur which symbolizes the structure of universe 
influences temples at Angkor, Cambodia. 
 
Teknik Pembelajaran : Word Wall Strategy 
Pertemuan 1 (Jum’at, 20 Mei 2016) 
Langkah - Langkah Kegiatan 
G. Kegiatan pendahuluan (10 menit) 
 Pembukaan 
 Berdoa 
 Mengecek kehadiran siswa 
 Apersepsi 
 Menanyai siswa tentang teks yang mereka jumpai dalam kehidupan sehari-hari 
yang merupakan teks descriptive 
 Motivasi 
 Menjelaskan pentingnya materi yang akan dipelajari berikut kompetensi yang 
harus dikuasai siswa 
H. Kegiatan inti 
Eksplorasi (15 menit) 
 
 
Dalam kegiatan eksplorasi, guru: Dalam kegiatan eksplorasi, siswa: 
- Melibatkan peserta didik mencari 
informasi yang luas dan dalam tentang 
descriptive text, yang meliputi 
pengertianya, struktur teksnya dan 
unsure kebahasaanya dari aneka 
sumber. 
- Membahas kosakata (part of speech) 
- Menggunakan Word Wall Strategy 
untuk pengajaran vocabulary 
- Memfasilitasi terjadinya interaksi 
antara peserta didik serta antara 
peserta didik dengan guru, lingkungan, 
dan sumber belajar lainnya 
- Melibatkan peserta didik secara aktif 
dalam membelajaran sesuai prosedur 
word wall strategy 
- Mendengarkan penjelasan guru 
 
- Aktif selama proses pembelajaran 
dengan cara mencari informasi 
tentang teks descriptive dari buku 
paket/ LKS 
 
- Mencari arti kata kata sulit dari 
kamus 
 
 
 
 
 
 
- Bertanya pada guru apabila materi 
yang disampaikan kurang jelas 
 
 
Elaborasi (30 menit) 
Dalam kegiatan elaborasi, guru: Dalam kegiatan elaborasi, siswa: 
- Membiasakan peserta didik berbicara 
atau menyampaikan secara lisan teks 
descriptive yang sering mereka temui 
dalam kehidupan sehari-hari 
- Memfasilitasi peserta didik melalui 
pemberian tugas, diskusi, untuk 
memunculkan gagasan baru baik 
secara lisan yang berkaitan dengan 
- Aktif dalam proses pembelajaran 
dengan cara merespon apa yang 
disampaikan guru 
 
 
- Melaksanakan tugas yang diberikan 
guru. 
 
 
 
teks descriptive 
- Member kesempatan untuk berfikir, 
menganalisis, menyelesaikan masalah, 
dan bertindak tanpa rasa takut 
- Memfasilitasi peserta didik dalam 
pembelajaran kooperatif dan 
kolaboratif 
- Memfasilitasi peserta didik 
berkompetisi secara sehat untuk 
meningkatkan prestasi belajar 
- Memfasilitasi peserta didik membuat 
laporan eksplorasi yang dilakukan baik 
lisan maupun tertulis, secara individual 
dengan word wall strategy, yang mana 
para siswa diberikan sebuah gambar 
tentang person, thing and place, serta 
sekelompok kata bahasa inggris yang 
biasanya di pakai dalam descriptive 
teks. Lalu siswa memahami gambar 
tersebut lalu membuat mapping untuk 
mengidentifikasi gambar tersebut. 
- Memfasilitasi peserta didik untuk 
menyajikan hasil kerja individual  
- Memfasilitasi peserta didik melakukan 
kegiatan yang menumbuhkan 
kebanggaan dan rasa percaya diri 
peserta didik. 
 
 
- Siswa berpikir kritis dan kreatif untuk 
menyelesaikan tugas-tugas 
 
 
 
 
 
 
 
 
- Siswa mengerjakan tugas dari guru 
dengan word wall strategy, yaitu 
dengan mencari kata kata sulit yang 
ada dalam teks descriptive urut lalu di 
urutkan sesuai alphabetic dan ditulis di 
kertas atau wall  yang sudah 
disediakan. 
 
Konfrimasi (15 menit) 
Dalam kegiatan konfrimasi, siswa: Dalam kegiatan konfrimasi, siswa: 
- Guru bertanya tentang hal-hal yang - Siswa bertanya kepada guru materi 
 
 
belum diketahui siswa tentang 
descriptive teks 
- Guru bersama siswa bertanya jawab, 
meluruskan kesalahan pemahaman, 
memberikan penguatan dan 
penyimpulan tentang descriptive teks 
yang telah dipelajari 
 
teks descriptive yang belum dipahami 
- Siswa saling berdiskusi tentang materi 
yang telah dipelajari 
 
I. Kegiatan Penutup 
Dalam kegiatan penutup, guru: 
10. Bersama-sama dengan peserta didik dan atau sendiri membuat rangkuman atau simpulan 
pelajaran; 
11. Melakukan penilaian dan atau refleksi terhadap kegiatan yang sudah dilaksanakan secara 
konsisten dan terpogram; 
12. Memberikan umpan balik terhadap proses dan hasil pembelajaran; 
13. Menyampaikan rencana pemelajaran pada pertemuan berikutnya; 
14. Berdoa 
 Sumber Belajar 
 Buku paket yang relevan (English in Focus for Junior High School, Grade VII) 
 Lembar Kerja Siswa (LKS), Bahasa Inggris Berdasarkan Kurikulum yang Berlaku dan 
Paduan Belajar Siswa Sportif Sarana Belajar Siswa Aktif 
 Penilaian  
 Teknik  : Menjawab teks fungsional descriptive secara tertulis 
 Bentuk  : Pilihan ganda 
Pedoman Penilaian :Tiap jawaban benar diberi skor 1, jawaban salah 0  
 
Pertemuan 2 (Sabtu, 21 Mei 2016) 
 
 
Langkah - Langkah Kegiatan 
J. Kegiatan pendahuluan (10 menit) 
 Pembukaan 
 Berdoa 
 Mengecek kehadiran siswa 
 Apersepsi 
 Menanyai siswa tentang teks yang mereka jumpai dalam kehidupan sehari-hari 
yang merupakan teks descriptive 
 Motivasi 
 Menjelaskan pentingnya materi yang akan dipelajari berikut kompetensi yang 
harus dikuasai siswa 
K. Kegiatan inti 
Eksplorasi (15 menit) 
Dalam kegiatan eksplorasi, guru: Dalam kegiatan eksplorasi, siswa: 
- Melibatkan peserta didik mencari 
informasi yang luas dan dalam tentang 
descriptive text, yang meliputi 
pengertianya, struktur teksnya dan 
unsure kebahasaanya dari aneka 
sumber. 
- Membahas kosakata 
- Menggunakan Word Wall Strategy 
untuk pengajaran vocabulary 
- Memfasilitasi terjadinya interaksi 
antara peserta didik serta antara 
peserta didik dengan guru, lingkungan, 
dan sumber belajar lainnya 
- Melibatkan peserta didik secara aktif 
dalam membelajaran sesuai prosedur 
word wall strategy 
- Mendengarkan penjelasan guru 
 
- Aktif selama proses pembelajaran 
dengan cara mencari informasi 
tentang teks descriptive dari buku 
paket/ LKS 
 
- Mencari arti kata kata sulit dari 
kamus 
 
 
 
 
 
 
- Bertanya pada guru apabila materi 
yang disampaikan kurang jelas 
 
 
 
 
Elaborasi (30 menit) 
Dalam kegiatan elaborasi, guru: Dalam kegiatan elaborasi, siswa: 
- Membiasakan peserta didik berbicara 
atau menyampaikan secara lisan teks 
descriptive yang sering mereka temui 
dalam kehidupan sehari-hari 
- Memfasilitasi peserta didik melalui 
pemberian tugas, diskusi, untuk 
memunculkan gagasan baru baik 
secara lisan yang berkaitan dengan 
teks descriptive 
- Memberi kesempatan untuk berfikir, 
menganalisis, menyelesaikan masalah, 
dan bertindak tanpa rasa takut 
- Memfasilitasi peserta didik dalam 
pembelajaran kooperatif dan 
kolaboratif 
- Memfasilitasi peserta didik 
berkompetisi secara sehat untuk 
meningkatkan prestasi belajar 
- Memfasilitasi peserta didik membuat 
laporan eksplorasi yang dilakukan baik 
lisan maupun tertulis, secara individual 
dengan word wall strategy, yang mana 
para siswa diberikan sebuah gambar 
tentang person, thing and place, serta 
sekelompok kata bahasa inggris yang 
biasanya di pakai dalam descriptive 
- Aktif dalam proses pembelajaran 
dengan cara merespon apa yang 
disampaikan guru 
 
 
- Melaksanakan tugas yang diberikan 
guru. 
 
 
 
- Siswa berpikir kritis dan kreatif untuk 
menyelesaikan tugas-tugas 
 
 
- Siswa mengerjakan tugas dari guru 
dengan word wall strategy, yaitu 
dengan membaca teks terlebih 
dahuluu secara bergantian, lalu siswa 
secara individuu menemukan kata 
kata sulit lalu medaftar kata kata sulit 
tersebut urut secra alphabetic di 
kertas yang telah disedikan lalu siswa 
mencari arti dari kata kata sulit 
tersebut di kamus. 
 
 
teks. Lalu siswa memahami gambar 
tersebut lalu membuat mapping untuk 
mengidentifikasi gambar tersebut. 
- Memfasilitasi peserta didik untuk 
menyajikan hasil kerja individual  
- Memfasilitasi peserta didik melakukan 
kegiatan yang menumbuhkan 
kebanggaan dan rasa percaya diri 
peserta didik. 
 
- Siswa mempresentasikan hasil kerja 
secara individu dengan mendaftar 
secara alphabetic di wall/ papan tulis 
urut secara alphabetic dan diberi arti 
dari teks tersebut.setelah siswa 
mengelist kata-kata sulit dan 
mengetahui artinya Lalu siswa 
mengartikan semua teks descriptive 
yang sudah disedikan. 
 
Konfrimasi (15 menit) 
Dalam kegiatan konfrimasi, siswa: Dalam kegiatan konfrimasi, siswa: 
- Guru bertanya tentang hal-hal yang 
belum diketahui siswa tentang 
descriptive teks 
- Guru bersama siswa bertanya jawab, 
meluruskan kesalahan pemahaman, 
memberikan penguatan dan 
penyimpulan tentang descriptive teks 
yang telah dipelajari 
 
- Siswa bertanya kepada guru materi 
teks descriptive yang belum dipahami 
- Siswa saling berdiskusi tentang materi 
yang telah dipelajari 
 
 
L. Kegiatan Penutup 
Dalam kegiatan penutup, guru: 
2. Bersama-sama dengan peserta didik dan atau sendiri membuat rangkuman atau simpulan 
pelajaran; 
15. Melakukan penilaian dan atau refleksi terhadap kegiatan yang sudah dilaksanakan secara 
konsisten dan terpogram; 
16. Memberikan umpan balik terhadap proses dan hasil pembelajaran; 
 
 
17. Menyampaikan rencana pemelajaran pada pertemuan berikutnya; 
18. Berdoa 
 Sumber Belajar 
 Buku paket yang relevan (English in Focus for Junior High School, Grade VII) 
 Lembar Kerja Siswa (LKS), Bahasa Inggris Berdasarkan Kurikulum yang Berlaku dan 
Paduan Belajar Siswa Sportif Sarana Belajar Siswa Aktif 
 Penilaian  
 Teknik  : Menjawab teks fungsional descriptive secara tertulis 
 Bentuk  : Pilihan ganda 
Pedoman Penilaian :Tiap jawaban benar diberi skor 1, jawaban salah 0  
 
        Plupuh, 16 Mei 2016 
 
Mengetahui; 
Guru Bahasa Inggris SMP N 1 Plupuh 
  
 
Penulis 
 
  
(Joko Prayitno, S.pd) 
NIP: 
 
 
Dwi Wahyu Utami 
NIM: 123221078 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Appendix 5 
 The Blueprint of Vocabulary Mastery (Try Out Test) 
The Blueprint of Vocabulary Mastery 
(Try Out) 
The Concept Indicator Number of Item Total of Item 
Vocabulary mastery is 
students’ complete 
5. Adjective  
 
18, 21, 24, 22 
 
4 
 
 
 
knowledge about the 
total number of 
particular language 
concerning with 
words and also the 
meaning of the words. 
It deals with students’ 
understanding about 
adjective, noun, 
synonym, and 
antonym. 
6. Noun  
 
 
7. Synonym 
 
8. Antonym 
1, 2, 3, 4, 5, 6, 7, 8, 
10, 11, 13, 14, 15 
 
 12, 16, 17, 19, 20 
 
9, 23, 25 
13 
 
 
5 
 
3 
Total    25 
 
 
 
 
 
 
Appendix 6 
Instrument of Vocabulary Mastery Try-out 
NAME : 
NO   : 
CLASS : 
Choose the correct answer by crossing (X) a, b, c, or d in the answer sheet. 
 
 
Mr. Bambang is an English teacher. He speaks English fluently. His wife, Mrs. Vanya is a (1)…. 
She helps sick people. She doesn’t speak English. Mr.Bambang has two children. They study 
English not only at school but also at home. They are (2)… students. Their father teaches them 
every night, so they can speak English (3)…. He is very proud of them. 
1. a. teacher                  b. janitor               c. doctor              d. chef 
2.  a. lazy   b. proud              c. stupid              d. diligent 
3.  a. fluently                  b. silently            c. slowly              d. badly 
 
 There is a recreational park near my house. it is (4)….with many big and shady trees. In the 
centre there is a tiger-pattern fountain with a small pond around it. People usually (5) …. Late 
afternoons by walking around or sitting on the benches only. People should not worry about 
being hungry and thirsty. There are many (6) …. around it. 
                                                                          
4. a. cool         b. hot                     c. freeze              d. warm 
5. a. enjoy     b. enjoys          c. enjoyed            d. have enjoyed 
6. a. parks      b. groceries         c. fruit stalls        d. food stalls 
 
This is our classroom. It is larger. The floor is always clean. It has a white board, a door, and 
four windows. The wall is green. On the wall, there are some pictures, a calendar, the symbol of 
Garuda, and the picture of our president and vice president. The cupboard is in the corner and the 
map is hanged above it. 
7. “It is larger.” The antonym of the “large” word is… 
a. big   b. bold   c. thin   d. small  
8. The floor is always clean. The meaning of floor is… 
a. lantai    b. atap   c. pintu  d. jendela  
9. This is our classroom. Word “classroom” means…. 
a. Rumah   b. kantor  c. kelas  d. ruangan 
10. My sister clothes are always clean and neat. 
The synonym of the underline word is… 
a. Untidy   b. tidy   c. nice   d. dirty  
 
 
11. The tool that used for clean the floor is… 
a. Broom   b. chair  c. blackboard  d. table 
12. We can find anything in mountain. Such as, expect… 
a. wood   b. lay   c. boar   d. family  
13. “Road is a way between places, especially one with prepared surface with vehicles can use” 
which one of vehicles, expect….. 
a. truck  b. bus   c. home  d. pick-up truck  
14.  “Peter is interested in sports very much, and at school he plays football and tennis.” The 
underlined phrase can be replaced by …. 
a.       Dislike sport 
b.      Really likes sport 
c.       Hates sport very much 
d.      Finds sport not really entertaining 
15. She has a very cheap car. 
The synonym of underlined word is… 
a. inexpensive  c. costly 
b. expensive  d. loudly 
16. I hate this loud music. 
The synonym of underlined word is… 
a. pleasant  c. noisy  
b. soft   d. proudly 
17. She requires a pen. 
The synonym of underlined word is… 
a. needs  c. takes 
b. has   d. will  
18. She is so beautiful. 
The synonym of underlined word is… 
a. pretty  c. smily 
b. ugly   d.famous 
19. My father always comes on time. 
The synonym of underlined word is…. 
a. sees   c. does 
b. arrives  d. late 
Bimbim is my rabbit. Bimbim is nice pet. 
This rabbit is very playful. Its fur is white 
and soft. It has a short tail. Its eyes are 
round. It looks beautiful. Sometimes it is my 
best friend. 
20. That’s very long, as long as car. (First 
Paragraph) 
The antonym of underlined word is… 
a. tall                         c. short 
b. high                          d. fat 
21. Adult dragon can move faster. (Third 
Paragraph)  
The synonym of underlined word is… 
a. child                         c. young 
 
 
b. kid   e. old 
22. She has a fast movement. 
The antonym of underlined word is… 
a. quick  c. slow 
b. energetic  d. fast 
23. He was so stupid. 
The antonym of underlined word is… 
a. dumb  c. diligent 
b. good  d. rich 
24. She is so terrible in writing. 
The antonym of underlined word is… 
a. good  c. great 
b. awful  d. diligent  
25. My sister has beautiful face and funny 
smile.  
The antonym of underlined word is . . . 
a. horrible b.humorous 
b. c.hilarious d.hysterical 
 
 
i 
 
 
Appendix 7 
The Answer Key of Vocabulary Mastery (Try-out) 
1. C 
2. D 
3. A 
4. A 
5. B 
6. B 
7. D 
8. A 
9. C 
10. B 
11. A 
12. D 
13. C 
14. B 
15. A 
16. C 
17. A 
18. A 
19. B 
20. A 
21. C 
22. C  
23. B  
24. B 
25. A  
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The Blueprint of Vocabulary Mastery (Pre Test) 
The Blueprint of Vocabulary Mastery 
(Pre Test) 
The Concept Indicator Number of Item Total of Item 
Vocabulary mastery is 
students’ complete 
knowledge about the 
total number of 
particular language 
concerning with 
words and also the 
meaning of the words. 
It deals with students’ 
understanding about 
adjective, noun, 
synonym, and 
antonym. 
1. Adjective 
 
2. Noun 
 
 
3. Synonym 
 
4. Antonym 
 13, 16, 19 
 
1, 2, 3, 4, 5, 6, 7, 8, 9, 
10 
 
11, 12, 14, 15 
 
18, 20, 17 
3 
 
10 
 
 
4 
 
3 
Total   20 
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Appendix 9 
Pre-test of Vocabulary Mastery 
NAME : 
NO   : 
CLASS :  
Read the text below to answer number 1 until 10 
AfganSyahreza is one of the (1) . . . . stars in the Indonesia’s music industry. His (2) . . . . 
name is Afgan.  He was born on May 27, 1998. He (3) . . . . would be one of Indonesia’s music 
people who has good quality and can (4) . . . . with the seniors. With a cool look on his (5) . . . . , 
Afgan able to get the (6) . . . . of young people, (7) . . . . women. 
Afgan is very good looking in his spectacles. He has black (8) . . . . His hobbies are 
music, piano, movies. He keeps his healthy in detail. So, do the exercise every day. His favorite 
(9) . . . . are swimming and fitness. He likes instant noodle very much.But his (10) . . . .is Italian 
food.  
1. a. young   b. old   c. adult   d. children 
 
2. a. unpopuler  b. dislike  c. promote  d. populer 
 
3. a. expressed  b. predicted  c. possible  d. obvious 
 
4. a. compete   b. sportif  c. flexible   d. not familiar 
 
5. a. hair   b. face   c. sound  d. body 
 
6. a. attention   b. dislike  c. hates   d. ignore 
 
7. a. except   b. especially  c. commonly  d. generally 
 
 
iv 
 
 
8. a. skin   b. hair   c. body   d. person 
 
9. a. activity   b. doing  c. sport   d. schedule 
 
10. a. favorite drink  b. dislike  c. favorite food d. awesome  
 
11. Afgan is very good looking in his spectales. 
The synonym of underlined word is . . . 
a. handsome  b. ugly   c. amazing  d. stupid 
 
12. The students always listen carefully.  
The synonym of underlined word is . . . 
a. possible  b. hear   c. accepted  d. approve 
 
13. The teacher buys some book in the bookstore. 
The synonym of underlined word is . . . 
a. sell    b. gift   c.order   d. get 
 
14. Haris do the exerciseeveryday. 
The synonym of underlined word is . . . 
a. assignment  b. homework  c. study  d. learn 
 
15. She has fast movement. 
The synonym of underlined word is . . . 
a. slow   b. quick  c.  later than  d. late 
 
16. Please remember me in any condition. 
The antonym of underlined word is . . . 
a. memorize  b. flashback  c. forget  d. think 
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17. I have easy to speak English. 
The antonym of underlined word is . . . 
a. difficult  b. easier  c. comfortable  d. available 
 
18. The students is very clever. 
The antonym of underlined word is . . . 
a. crazy   b. stupid  c. lazy   d. awful 
 
19. My mother always arrives on time. 
The antonym of underlined word is . . . 
a. comes   b. late   c. get   d. come along 
 
20. She is very kind person. 
The antonym of underlined word is . . . 
a. truth   b. honest  c. good   d. hurtful 
 
 
GOOD LUCK   
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Appendix 10 
The Answer Key of Vocabulary Mastery (Pre-test) 
1. A 
2. D 
3. B 
4. A 
5. B 
6. A 
7. B 
8. B 
9. C 
10. C 
11. A 
12. B 
13. C 
14. D 
15. C 
16. C 
17. A 
18. B 
19. D 
20. D 
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Appendix 11 
 The Blueprint of Vocabulary Mastery (Post Test) 
The Blueprint of Vocabulary Mastery 
(Post Test) 
The Concept Indicator Number of Item Total of Item 
Vocabulary mastery is 
students’ complete 
knowledge about the 
total number of 
particular language 
concerning with 
words and also the 
meaning of the words. 
It deals with students’ 
understanding about 
adjective, noun, 
synonym, and 
antonym. 
1. Adjective 
 
2. Noun 
 
 
3. Synonym 
 
4. Antonym 
 13, 16, 19 
 
1, 2, 3, 4, 5, 6, 7, 8, 9, 
10 
 
11, 12, 14, 15 
 
18, 20, 17 
3 
 
10 
 
 
4 
 
3 
Total   20 
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Appendix 12 
Post-test of Vocabulary Mastery 
NAME : 
NO   : 
CLASS :  
Mr. Andi is a.… (1) Teacher at our school. He is about 45 years old. Most of his hair has 
turned white. By seven o'clock in the morning he is always in the school.… (2) And 
ready to teach. A cap on his … (3) accompanies him when teaching. He is also known as 
a good.… (4) Because he is really good at cooking. 
21. a. sport  b. sciences  c. economic  d. mathematics  
22. a. laboratory b. library  c. class   d. yard 
23. a. head  b. foot   c. hand   d. shoulder 
24. a. chef  b. cook   c. gardening  d. farmer 
Si Manis is the name of Diana’s.... (5) It has beautiful fur. It is black and white. Fish is its 
favorite meal. It also likes to..... (6) milk. Where there is Diana there is Si Manis 
25. a. chicken  b. duck   c. cat   d. crocodile 
26. a.eat  b. ate   c. food   d. drink 
Adit is an junior high school students. He wears a school…. (7). The shirt white and 
his…. (8) are blue. He also wears a blue hat on his head. 
27. a. dress  b. uniform  c. custom  d. bag 
28. a. shoes  b. skirt   c. sock   d. shorts 
29. We can find anything in mountain. Such as, expect… 
a. wood  b. lay   c. boar   d. family 
30. “Road is a way between places, especially one with prepared surface with vehicles can use” 
which one of vehicles, expect….. 
a. truck  b. bus   c. home d. pick-up truck 
 
 
ix 
 
31. I will do the best for anything. 
The synonym of underlined word is . . . 
b. good  b. worst  c. dumb  d. bad 
32. She is not fat.  
The synonym of underlined word is . . . 
b. big  b. skinny  c. thin   d. small 
33. I’m so happy today. Because I get the best score in my class. 
The synonym of underlined word is . . . 
b. sad   b. worried  c. depressed  d. happiness 
34. Borobudur temple is well-known all over the world. 
The synonym of underlined word is . . . 
b. famous  b. unfamiliar   c. oldest  d. unique 
35. The wheatear is so cold. 
The synonym of underlined word is . . . 
b. hot   b. warm c.  frozen  d. cool 
36. We must be honest and good person in any condition. 
The antonym of underlined word is . . . 
b. honorable  b. fair  c. Trustworthy  d. lie 
37. She always lazy to clean the floor in boardinghouse. 
The antonym of underlined word is . . . 
b. idle  b. indolent  c. lethargic  d. hardworking 
38. SBY is one of them person to get holiday in many world. People call “he is very rich person” 
The antonym of underlined word is . . . 
b. poor  b. well-of  c. affluent  d. wealthy 
39. My sister has beautiful face and funny smile.  
The antonym of underlined word is . . . 
b. horrible b. humorous  c. hilarious  d. hysterical 
40. He is a handsome and outgoing with any other person. 
The antonym of underlined word is . . . 
b. friendly b. sociable  c. extroverted  d. uncommunicative 
Appendix 13 
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The Answer Key of Vocabulary Mastery (Post-test) 
1. A 
2. D 
3. A 
4. B 
5. C 
6. D 
7. B 
8. D 
9. D 
10. A 
11. C 
12. B 
13. A 
14. D 
15. C 
16. A 
17. A 
18. D 
19. A 
20. D 
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Appendix 16 
The Frequency Distribution of Data Pre-test (Control Class) 
60 75 55 80 65 70 50 55 
75 55 70 80 55 70 70 60 
60 55 70 75 60 60 50 55 
60 70 65 70 65 55 60 75 
 
Class  : 5.976  6 is used 
Mean  : 64 
Mode  : 52 
Median :   5 
SD  : 4.342 
Table of Frequency Distribution of Pre Test Control Class 
Class 
Limit 
Class 
Boundaries 
F X % Fkum    ̃ (   ̃)  𝑓(   ̃)  
50 – 55 49.5 – 55.5 10 52.5 31.25 10 -11.5 13.335 133.35 
56 – 61 55.5 – 61.5 6 58.5 18.75 16 -5.5 30.25 181.5 
62 – 67 61.5 – 67.5 3 64.5 9.375 19 0.5 0.25 0.75 
68 – 73 67.5 – 73.5 7 70.5 21.875 26 6.5 42.25 295.75 
 
 
xii 
 
74 – 79 73.5 – 79.5 4 76.5 12.5 30 12.5 156.25 625 
80 – 85 79.5 – 85.5 2 82.5 6.25 32 18.5 342.25 1250 
 SUM 32 405 100%   584.25 2486.35 
 
 
Calculation of Mean, Median, Mode, and Standard Deviation 
1. The highest score is 80 
2. The lowest score is 50 
3. Range is 80 – 50 = 30 
4. Number of Class  = 1 + (3.3) log n 
= 1 + (3.3) log 32 
= 1 + (3.3) 1.505 
= 1 + 4.967 
= 5.976  6 is used 
 
5. Interval (i)    =   
  
 
 = 5 5 is used 
 
6. Mean ( ̃)    =
  
 
 
    = 
    
  
 
    = 64 
 
7. Mode (Mo)    = b + p*
  
     
+ 
    = 49.5 + 5 *
    
         
+ 
    = 49.5 + 5 (0.5) 
    = 52 
 
8. Median (Me)   =     (
 
 
   
 
) 
 
 
xiii 
 
    =    5   5 (
  
 
   
 
) 
    =    5   5 ( ) 
    =    5 
9. Standard Deviation (S) = √
 (   ̃)
   
 
    = √
       
  
 
    = 4.342 
Appendix 17 
The Frequency Distribution of Data Pre-test (Experimental Class) 
70 60 55 60 60 55 75 55 
60 50 70 65 50 70 60 55 
75 75 60 80 70 65 70 65 
65 70 55 80 60 50 60 55 
 
Class  : 5.976 
Mean  : 63 
Mode  : 60 
Median :    
SD  : 3.477 
Table of Frequency Distribution of Pre Test Experiment Class 
Class Class F X % Fkum    ̃ (   ̃)  𝑓(   ̃)  
 
 
xiv 
 
Limit Boundaries 
50 – 55 49.5 – 55.5 3 52.5 9.375 3 -10.5 110.25 330.75 
56 – 61 55.5 – 61.5 14 58.5 43.75 17 -4.5 20.25 28.350 
62 – 67 61.5 – 67.5 4 64.5 12.5 21 1.5 2.25 9 
68 – 73 67.5 – 73.5 6 70.5 18.75 27 7.5 56.25 337.5 
74 – 79 73.5 – 79.5 3 76.5 9.375 30 13.5 182.25 546.75 
80 – 85 79.5 – 85.5 2 82.5 6.25 32 -61 3.721 7.442 
 SUM 32 405 100%   374.971 1259.792 
 
Calculation of Mean, Median, Mode, and Standard Deviation 
1. The highest score is 80 
2. The lowest score is 50 
3. Range is 80 – 50  = 30 
4. = 1 + (3.3) log n   = 1 + (3.3) log 32 
= 1 + (3.3) 1.505 
= 1 + 4.967 
= 5.976  6 is used 
 
5. Interval (i)    =   
  
 
 = 5 5 is used 
 
6. Mean ( ̃)    =
  
 
 
    = 
    
  
 
    = 63 
 
7. Mode (Mo)    = b + p*
  
     
+ 
 
 
xv 
 
    = 55.5 + 5 *
    
         
+ 
    = 55.5 + 5 (0.5) 
    = 60 
 
8. Median (Me)   =     (
 
 
   
 
) 
    =    5    (
  
 
   
 
) 
    =    5    (     ) 
    =    
 
9. Standard Deviation (S) = √
 (   ̃)
   
 
    = √
       
  
 
    = 3.477 
 
Appendix 18 
The Frequency Distribution of Data Post-test (Control Class) 
Class  : 5.976  6 is used 
Mean  : 64 
Mode  : 58 
Median :    
SD  : 4.342 
Table of Frequency Distribution of Post Test Control Class 
Class Class F X % Fkum    ̃ (   ̃)  𝑓(   ̃)  
 
 
xvi 
 
Limit Boundaries 
50 – 55 49.5 – 55.5 3 52.5 9.375 3 -11.5 13.335 133.35 
56 – 61 55.5 – 61.5 10 58.5 31.25 13 -5.5 30.25 181.5 
62 – 67 61.5 – 67.5 9 64.5 28.125 22 0.5 0.25 0.75 
68 – 73 67.5 – 73.5 7 70.5 21.875 29 6.5 42.25 295.75 
74 – 79 73.5 – 79.5 2 76.5 6.25 31 12.5 156.25 625 
80 – 85 79.5 – 85.5 1 82.5 3.125 32 18.5 342.25 1250 
 SUM 32 405 100%   584.25 2486.35 
 
 
Calculation of Mean, Median, Mode, and Standard Deviation 
1. The highest score is 80 
2. The lowest score is 50 
3. Range is 80 – 50 = 30 
4. Number of Class  = 1 + (3.3) log n 
= 1 + (3.3) log 32 
= 1 + (3.3) 1.505 
= 1 + 4.967 
= 5.976  6 is used 
 
5. Interval (i)   =   
  
 
 = 5 5 is used 
 
6. Mean ( ̃)   =
  
 
 
    = 
    
  
 
    = 64 
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7. Mode (Mo)    = b + p*
  
     
+ 
    = 55.5 + 5 *
    
         
+ 
    = 55.5 + 5 (0.5) 
    = 58 
 
8. Median (Me)   =      (
 
 
   
 
) 
    =    5   5 (
  
 
   
 
) 
    =    5   5 ( ) 
    =      
 
9. Standard Deviation (S) = √
 (   ̃)
   
 
    = √
       
  
 
     = 4.342 
 
 
 
Appendix 19 
The Frequency Distribution of Data Post-test (Experimental Class) 
85 75 75 85 85 70 80 75 
75 70 80 75 70 85 85 70 
80 75 70 90 80 70 85 75 
80 80 70 90 75 70 80 75 
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Class  :  
Mean  : 77 
Mode  : 76.5 
Median :    
SD  : 8.953 
Table of Frequency Distribution of Pre Test Experiment Class 
Class 
Limit 
Class 
Boundaries 
F X % Fkum    ̃ (   ̃)  𝑓(   ̃)  
70 – 74 69.5 – 74.5 8 72 25 8  110.25 330.75 
75 – 79 74.5 – 79.5 9 77 28.125 17 -4.5 20.25 28.350 
80 – 84 79.5 – 84.5 7 82 21.875 24 1.5 2.25 9 
85 – 89 84.5 – 89.5 6 87 18.75 30 7.5 56.25 337.5 
90 – 94 89.5 – 94.5 2 92 6.25 32    
 SUM 32 405 100%   374.971 1259.792 
 
Calculation of Mean, Median, Mode, and Standard Deviation 
1. The highest score is 90 
2. The lowest score is 70 
3. Range is 90 – 70  = 20 
4. = 1 + (3.3) log n   = 1 + (3.3) log 32 
= 1 + (3.3) 1.505 
= 1 + 4.967 
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= 5.976  6 is used 
 
5. Interval (i)    =   
  
 
 = 3.333 4 is used 
 
6. Mean ( ̃)    =
  
 
 
    = 
    
  
 
    = 77 
 
7. Mode (Mo)    = b + p*
  
     
+ 
    = 74.5 + 4 *
   
       
+ 
    = 74.5 + 4 (0.5) 
    = 76.5 
 
8. Median (Me)   =     (
 
 
   
 
) 
    =    5    (
  
 
   
 
) 
    =    5     (     ) 
    =    
 
9. Standard Deviation (S) = √
 (   ̃)
   
 
    = √
    
  
 
    = 8.953 
 
 
Appendix 20 
Data of Students Score 
 
 
xx 
 
No 
Score of Experimental Class 
Pre-Test Post-Test 
1 70 85 
2 60 75 
3 55 75 
4 60 80 
5 60 85 
6 55 70 
7 75 80 
8 55 75 
9 60 75 
10 50 70 
11 70 80 
12 65 75 
13 50 70 
14 70 80 
15 60 85 
16 55 70 
17 75 80 
18 75 75 
 
 
xxi 
 
No 
Score of Control Class 
Pre-Test Post-test 
1 60 50 
2 75 60 
3 55 65 
4 80 75 
5 65 60 
6 70 70 
7 50 65 
8 55 50 
9 75 70 
10 55 60 
11 70 75 
12 80 80 
13 55 60 
14 70 65 
15 70 65 
16 60 60 
17 60 70 
18 55 60 
19 60 70 
20 80 90 
21 70 80 
22 65 70 
23 70 85 
24 65 75 
25 65 80 
26 70 80 
27 55 70 
28 80 90 
29 60 75 
30 50 70 
31 60 80 
32 55 75 
Sum 2025 2485 
Mean 
63 
77 
 
 
xxii 
 
19 70 65 
20 75 70 
21 60 60 
22 60 70 
23 50 50 
24 55 60 
25 60 65 
26 70 70 
27 65 60 
28 70 65 
29 65 70 
30 55 65 
31 60 60 
32 75 65 
Sum 2040 2055 
Mean
 
64 
64 
 
 
 
Appendix 21 
 
 
xxiii 
 
The Normality of Control Class 
1. Normality Test of Pre-Test in Control Class 
𝑿 𝑿² 𝑓 𝑭     Z     L 
50 100 3 3 0.093 -2.75 0.003 0.028 
55 3.025 7 10 0.112 -2.37 0.009 0.071 
60 3.600 6 16 0.125 -1.61 0.054 0.108 
65 4.225 3 19 0.219 -1.22 0.111 0.497 
70 4.900 7 26 0.281 -0.84 0.202 0.080 
75 5.625 4 30 0.406 0.13 0.449 0.043 
80 6.400 2 32 0.625 0.25 0.597 0.028 
( ̃)    = 64 
Standard Derivation  = 4.342 
Lmax   = 0.108 
Ltable   = 0.157 
Because Lo is lower than Lt, it can be concluded that the sample is in normal distribution. 
2. Normality Test of Post-Test in Control Class 
𝑿 𝑿² 𝑓 𝑭     Z     L 
50 100 3 3 0.093 -3.224 0.006 0.099 
60 3.600 10 13 0.406 -0.921 0.178 0.548 
 
 
xxiv 
 
65 4.225 9 22 0.687 0.230 0.590 0.277 
70 4.900 7 29 0.906 1.39 0.917 0.011 
75 5.625 2 31 0.968 2.54 0.994 0.026 
80 6.400 1 32 1 3.69 0.999 0.001 
  ̃   = 64 
Standard Derivation = 4.342 
Lmax   = 0.001 
Ltable   = 0.157 
Because Lo is lower than Lt, it can be concluded that the sample is in normal distribution. 
Appendix 22 
The Normality of Experimental Class 
1. Normality Test of Pre-Test in Experimental Class 
𝑿 𝑿² 𝑓 𝑭     Z     L 
50 
100 3 3 
0.093 -3.738 9.274 -9.181 
55 
3.025 6 9 
0.281 -2.300 0.010 0.291 
60 
3.600 8 17 
0.531 -0.862 0.194 0.725 
65 
4.225 4 21 
0.656 -0.575 0.282 0308 
70 
4.900 6 27 
0.843 2.013 0.977 0.134 
75 
5.625 3 30 
0.937 3.451 0.999 0.062 
80 
6.400 2 32 1 4.889 
0.10 1.1 
 
 
xxv 
 
 
( ̃)   = 63 
Standard Derivation = 3.477 
Lmax   = -9.181 
Ltable   = 0.157 
Because Lo is lower than Lt, it can be concluded that the sample is in normal distribution. 
 
2. Normality Test of Post-Test in Experimental Class 
𝑿 𝑿² 𝑓 𝑭     Z     L 
70 4.900 8 8 0.25 0.78 0.78 0.53 
 
75 5.625 9 17 0.53 0.22 0.58 0.15 
80 6.400 7 24 0.75 0.33 0.62 1.37 
85 7.225 6 30 0.93 0.89 0.81 1.74 
90 8.100 2 32 1 1.45 0.92 0.08 
  
( ̃)   = 77 
Standard Derivation = 8.953 
Lmax   = 0.08 
Ltable   = 0.157 
Because Lo is lower than Lt, it can be concluded that the sample is in normal distribution. 
 
 
Appendix 23 
Homogeneity Testing 
1. Pre Test Result 
 
 
xxvi 
 
No             ̃      ̃2 (    ̃ )  (    ̃ )  
1. 70 60 7 -4 49 16 
2. 60 75 -3 11 9 121 
3. 55 55 -8 -9 64 81 
4. 60 80 -3 16 9 256 
5. 60 65 -3 1 9 1 
6. 55 70 -8 6 64 36 
7. 75 50 12 -14 144 196 
8. 55 55 -8 -9 64 81 
9. 60 75 -3 11 9 121 
10. 50 55 -13 -9 169 81 
11. 70 70 7 6 49 36 
12. 65 80 2 16 4 256 
13. 50 55 -13 -9 169 81 
14. 70 70 7 6 49 36 
15. 60 70 -3 6 9 36 
16. 55 60 -8 -4 64 16 
17. 75 60 12 -4 144 16 
18. 75 55 12 -9 144 81 
 
 
xxvii 
 
19. 60 70 -3 6 9 36 
20. 80 75 17 11 289 121 
21. 70 60 7 -4 49 16 
22. 65 60 2 -4 4 16 
23. 70 50 7 -14 49 196 
24. 65 55 2 -9 4 81 
25. 65 60 2 -4 4 16 
26. 70 70 7 6 49 36 
27. 55 65 -8 1 64 1 
28. 80 70 17 6 289 36 
29. 60 65 -3 1 9 1 
30. 50 55 -13 -9 289 81 
31. 60 60 -3 -4 9 16 
32. 55 75 -8 11 64 121 
SUM 2025 2050   2403 2322 
Σ ̃ 63 64     
 
 
1. Seeking Variances 
a. Experimental Class     
𝑆 = (
Σ 𝑥  𝑥 ̃ 
 
(𝑛   )
) 
𝑆 = (
    
  
) 
b. Control Class 
 
 
xxviii 
 
  = (
       ̃ 
 
(   )
) 
  = (
    
  
) 
  = 77.6 
 
2.  Deviation Standard 
a. Experiment Class 
  = √(
       ̃ 
 
(   )
) 
  = √     
  =8.8 
 
3. In this research, the homogeneity was used F test, the formula as follows: 
 =
               
                
 
Where: 
 =
         
          
 
 =
   
   
 
 =       
F = Homogeneous if Fobtained<Ftable| Not Homogeneous if Fobtained>Ftable 
F =1.011< 3.33 
F = Homogeneous 
 
4. Finding Ftable value 
df1 = k (variable) – 1 = 3 – 1 = 2 
df2 = n – k = 32 – 3 = 29 
Ftable is 3.33 
In this calculation, the value of Fobtained is 1.011 then this value was compared with Ftable with 
df1 (3 – 1 = 2) and df2 (33 – 3= 29) the level of significance is 5% (α = 0.05) the value of Ftable 
𝑆 = √(
Σ(𝑥  ?̃? ) 
(𝑛   )
) 
𝑆 = √ 5 
𝑆 =       
b. Control Class 
 
 
xxix 
 
was 3.33. Because the value of Fobtained is smaller than Ftable (1.011 <3.33) it means the data is 
homogeneous. 
2. Post Test Result 
No             ̃      ̃2 (    ̃ )  (    ̃ )  
1. 85 50 8 -14 64 196 
2. 75 60 -2 -4 4 16 
3. 75 65 -2 1 4 1 
4. 85 75 8 11 64 121 
5. 85 60 8 -4 64 16 
6. 70 70 -7 6 49 36 
7. 85 65 8 1 64 1 
8. 75 50 -2 -14 4 196 
9. 75 70 -2 6 4 36 
10. 70 60 -7 -4 49 16 
11. 80 75 3 11 9 121 
12. 75 80 -2 16 4 256 
13. 70 60 -7 -4 49 16 
14. 80 65 3 1 9 1 
15. 85 65 8 1 64 1 
16. 70 60 -7 -4 49 16 
 
 
xxx 
 
17. 80 70 3 6 9 36 
18. 75 60 -2 -4 4 16 
19. 70 65 -7 1 49 1 
20. 90 70 13 6 169 36 
21. 80 60 3 -4 9 16 
22. 70 70 -7 6 49 36 
23. 85 50 8 -14 64 196 
24. 75 60 -2 -4 4 16 
25. 80 65 3 1 9 1 
26. 80 70 3 6 9 36 
27. 70 60 -7 -4 49 16 
28. 90 65 13 1 169 1 
29. 75 70 -2 11 4 121 
30. 70 65 -7 6 49 36 
31. 80 60 -3 16 9 256 
32. 75 65 -2 11 4 121 
SUM 2485 2050   1213 1987 
Σ ̃ 63 64     
 
1. Seeking Variances 
𝑆 = (
Σ 𝑥  𝑥 ̃ 
 
(𝑛   )
) 
b. Control Class 
 
 
xxxi 
 
b. Experimental Class     
  = (
       ̃ 
 
(   )
) 
  = (
    
  
) 
  = 39.12 
 
2.  Deviation Standard 
b. Experiment Class 
  = √(
       ̃ 
 
(   )
) 
  = √      
  =6.25 
 
3. In this research, the homogeneity was used F test, the formula as follows: 
 =
               
                
 
Where: 
 =
         
          
 
 =
 
   5
 
 =      
F = Homogeneous if Fobtained<Ftable| Not Homogeneous if Fobtained>Ftable 
F =1.28 < 3.33 
F = Homogeneous 
 
4. Finding Ftable value 
df1 = k (variable) – 1 = 3 – 1 = 2 
df2 = n – k = 32 – 3 = 29 
Ftable is 3.33 
 
𝑆 = √(
Σ(𝑥  ?̃? ) 
(𝑛   )
) 
𝑆 = √   
𝑆 =     
b. Control Class 
 
 
xxxii 
 
In this calculation, the value of Fobtained is 1.28 then this value was compared with Ftable with df1 
(3 – 1 = 2) and df2 (32 – 3= 29) the level of significance is 5% (α = 0.05) the value of Ftable was 
3.33 Because the value of Fobtained is smaller than Ftable(1.28 < 3.33) it means the data is 
homogeneous. 
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Appendix 24 
Hypothesis Testing 
T-Test The Ability of Early (with Pre Test Data) before treatment 
 
No Score of Pre Test 
Experimental Control 
1 70 60 
2 60 75 
3 55 55 
4 60 80 
5 60 65 
6 55 70 
7 75 50 
8 55 55 
9 60 75 
10 50 55 
11 70 70 
12 65 80 
13 50 55 
14 70 70 
 
 
xxxiv 
 
15 60 70 
16 55 60 
17 75 60 
18 75 55 
19 60 70 
20 80 75 
21 70 60 
22 65 60 
23 70 50 
24 65 55 
25 65 60 
26 70 70 
27 55 65 
28 80 70 
29 60 65 
30 50 55 
31 60 60 
32 55 75 
Sum 2025 2040 
 
 
xxxv 
 
 
    ̃ 
 
 
Experimental Control 
1 49 16 
2 9 121 
3 64 81 
4 9 256 
5 9 1 
6 64 36 
7 144 196 
8 64 81 
9 9 121 
10 169 81 
11 49 36 
12 4 256 
13 169 81 
14 49 36 
15 9 36 
16 64 16 
17 144 16 
18 144 81 
Mean 
63 64 
 
 
xxxvi 
 
19 9 36 
20 289 121 
21 49 16 
22 4 16 
23 49 196 
24 4 81 
25 4 16 
26 49 36 
27 64 1 
28 289 36 
29 9 1 
30 289 81 
31 9 16 
32 64 121 
Sum 2403 2322 
S
2 
77.516 74.903 
 
 
 
Procedure shall be as follows: 
9. Seeking Mean of Pre Test 
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c. Mean Experimental (XE) =
   
 
= 
    
  
= 63 
d. Mean Control (XC)  = 
   
 
=
    
  
=    
10. Seeking   (   ̃)  (see the table above) 
Group XE = 2403 
Group XC = 2322 
11. Seeking Variance (S2) 
  
 = 
      ̃  
 
    
 
= 
    
  
 
=     5   
  
 = 
      ̃  
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=         
12. Seeking Sum of Variance (ΣS2) 
   = √
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  (    )  
 
       
 
= √
(  )   5   (  )      
       
 
= √
                 
  
 
= √
      5
  
 
= √      
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13. Seeking (t) 
 =  
 ̃   ̃ 
   √
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       (   5)
 
= 
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=       
14. Seeking T-Table 
T table with db (α ;n1 + n2 – k) or (5% ; 32 + 32 -2)  
(5%, 62) = 1.67 
15. Criteria 
Accept Ho if t <ttable 
Accept Ha if t >ttable 
16. Conclusion 
Because t <ttable (-3609 <1.67) for level significance 0.05, so Ho is accepted. It means there 
are no differences in vocabulary mastery between the two groups before learning. 
 
 
 
 
 
 
 
 
 
 
T-Test The Ability of Early (with Post Test Data) After Treatment 
 
No Score of Post Test 
 
 
xxxix 
 
Experimental Control 
1 85 50 
2 75 60 
3 75 65 
4 80 75 
5 85 60 
6 70 70 
7 80 65 
8 75 50 
9 75 70 
10 70 60 
11 80 75 
12 75 80 
13 70 60 
14 80 65 
15 85 65 
16 70 60 
17 80 70 
18 75 60 
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    ̃ 
 
 
Experimental Control 
1 64 196 
2 4 16 
3 4 1 
4 64 121 
5 64 16 
6 49 36 
7 64 1 
8 4 196 
9 4 36 
10 49 16 
11 9 121 
12 4 256 
13 49 16 
14 9 1 
15 64 1 
16 49 16 
17 9 36 
18 4 16 
19 70 65 
20 90 70 
21 80 60 
22 70 70 
23 85 50 
24 75 60 
25 80 65 
26 80 70 
27 70 60 
28 90 65 
29 75 70 
30 70 65 
31 80 60 
32 75 65 
Sum 2485 2055 
Mean 77 64 
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19 49 1 
20 169 36 
21 9 16 
22 49 36 
23 64 196 
24 4 16 
25 9 1 
26 9 36 
27 49 16 
28 169 1 
29 4 121 
30 49 36 
31 9 256 
32 4 121 
Sum 1213 1987 
S
2 
39.129 64.096 
 
 
 
 
Procedure shall be as follows: 
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8. Seeking Mean of Post Test 
e. Mean Experimental (XE) =
   
 
=   
    
  
 =    
f. Mean Control (XC)  = 
   
 
=  
    
  
   =    
9. Seeking   (   ̃)  (see the table above) 
Group XE = 1213 
Group XC = 1987 
10. Seeking Variance (S2) 
  
 = 
      ̃  
 
    
 
= 
    
  
 
=         
  
 = 
      ̃  
 
    
 
= 
    
  
 
=         
11. Seeking Sum of Variance (ΣS2) 
   = √
(    )  
  (    )  
 
       
 
= √
(  )       (  )      
       
 
= √
                
  
 
= √
       5
  
 
= √      5 
=        
 
12. Seeking (t) 
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 =  
 ̃   ̃ 
   √
 
  
 
 
  
 
= 
     
     √
 
  
 
 
  
 
= 
  
     √
 
  
 
= 
  
      (   5)
 
= 
  
      5
 
=        
13. Seeking T-Table 
T table with db (α ;n1 + n2 – k) or (5% ; 32 + 32 - 2)  
(5%, 62) = 1.67 
14. Criteria 
Accept Ho if t <ttable 
Accept Ha if t >ttable 
Cause t >ttable (7.62>1.67) for level significance 0.05, Ho is rejected and Ha is accepted. It 
means, there are difference in students’ vocabulary mastery between experimental and 
control class. Thus, the result of this research is: word mapping strategy is effective in 
teaching vocabulary at the seventh grade of SMP N 1 Plupuh in the academic year 
2015/2016. 
The students taught by using word mapping strategy (77) have higher score than the students 
taught by using word wall strategy (64). 
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